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Abstract 
Roskilde University is a university built on progressive learning methods. After the first 
semester, our experience with project work had left us students with a sense of confusion 
concerning how this methodology is supposed to function.  
Having this confusion as our motivating factor for this project, our point of departure is the 
contemporary student’s experience of studying and learning at RU. In order for us to 
understand the learning methods of RU, we have explored the University’s origin and its 
sources of inspiration. This led us to conducting interviews with students as well as 
researchers (experts in the field of project work) with the purpose of analysing the effect of 
project work as it is carried out at RU. We have discovered a positive attitude towards the 
methods from the students’ side. The students are insecure about exactly how beneficial 
the methods are, though, due to uncertainty about how they work.  
 
Resume 
RUC er et universitet som bygger på progressive indlæringsmetoder. Efter det første 
semester var vi som studerende ladt tilbage med en følelse af forvirring omkring hvordan 
disse metoder skulle virke. Denne forvirring blev vores motivationsfaktor for dette projekt, 
med udgangspunkt i den nutidige studerende og dennes erfaringer i forhold til det at 
studere og lære på RUC. For at få en forståelse for RUC’s indlæringsmetoder har vi 
undersøgt RUC’s historie og universitetets inspirationskilder. Dette ledte os til at interviewe 
studerende såvel som forskere med det formål at analysere effekten af RUC’s metoder. 
Det viser sig, at metoderne i det store og hele bliver opfattet som værende positive. Dog er 
de studerende usikre på hvor givende metoderne faktisk er, grundet manglende viden om 
hvordan de virker.              
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Project work and work and play – the semester theme 
In the semester plan of the spring semester 2007 for the International Basic Studies in the 
Humanities, we can find an explanation of the semester theme, which is called “Work and 
Play”. This explanation starts out with the following sentence: 
“In the second semester we will take expression, production, and creative activity as our 
point of departure”(Semester plan, spring 2007, 7). These activities are resembled in the 
idea of work and play. Children pretending to be Indians usually make loud and significant 
noises with their voice and hands and might even dress up (expression), build tepees of 
old blankets (creation) and use their imagination and creativity to put such a scenario into 
action (creative activity).  
Expression, production, and creative activity, are just as closely connected to the adult 
world of labour market economy, where creative activity leads to production, and 
expression. 
In our project the subject (the student), who is participating in university education, is 
walking the line between childhood and adulthood, between play and work.  
Under the framework of project work, which determines 50% of a Roskilde University’s 
student’s everyday life, the student is given the opportunity of expressing themselves by 
the creative act of writing a project, which results in the production of the material object of 
a project paper. 
In the semester plan it further is stated, “Work in the future increasingly will take on the 
shape of a creative, play-like activity, the future workers need to be creative players” 
(Semester plan, spring 2007, 7). RU as a university is educating the “future workers”, and 
the method of project work encourages the students to become “active players”. 
We critically analyse how project work is carried out at RU, in order to be able to provide 
suggestions for changes on solid ground. University education is supposed to lead to 
expertise, going down a road of constant challenges, and project work at the university 
level often shows how serious play can become. Therefore it is most important project 
work at RU is questioned and revised. All those enrolled at the university have the 
responsibility to assure that the qualities, which lay in the freedom of being creative, of 
getting the chance to express themselves and to produce something that has substance 
and relevance do not get lost, playing the game of education unserious. 
Project work at RU is a way of bringing work and play together. 
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The dimension paper 
In accordance to the semester plan of the spring semester 2007 at the International Basic 
studies of the Humanities, the dimension of subjectivity and learning is explained as to be 
dealing “with the individual human being who talks, acts, interprets and experiences, and 
who is part of an interplay with other people, with culture, society, nature and with itself” 
(Semester plan, 11). 
In the course of our project we analyse and interpret educational parts and historical 
episodes of Roskilde University, which as an institution is the cultural framework for the 
individual student, “who talks, acts, interprets and experiences and who is part of an 
interplay with other people” (semester plan, 11). The dimension is divided in two different 
approaches. On the one side it is suggested to study how the subject experiences the 
world surrounding it. On the other side we are offered to look at the manifestations of 
reality the subject is surrounded by in order to get an impression of the conditions for its 
identity.  
Our topic is about educational method, and thereby we are approaching our study from 
both sides. On the one side we provide an analysis of the educational conception under 
which the institution of Roskilde University works, and on the other we analyse empirical 
data in order to understand how the student experiences and interprets the university and 
its methods – which essentially is a frame for a big part of his/her life. 
   
The second dimension in our study about project work is “History and Culture”. In this 
matter we would like to refer to the idea of exemplarity (for details about exemplarity 
please see part 4.2). Exemplarity is on the one side the ideological background for project 
work, which is going to be further explained in the course of this project. On the other side 
it is the theoretical explanation of what we, during our project about “project work”, have 
experienced ourselves as we are subjects of our own study. Exemplarity is: “An example is 
representing the whole”. This study of the concrete concept of project work, its 
implementation at a concrete time at Roskilde University and the way it was experienced 
by a concrete number of students gave us a general impression of the cultural life framed 
by RU from the time of its inception until today. It gave us a clear idea about the university, 
seen in a national context and of the anticipations, expectations and prejudices both from 
and towards students and institution. Viewed in a context of history and culture, the 
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example of project work, as carried out at RU, was to an extent representing the whole. 
Thereby is meant the understanding of the role of academia and universities in society and 
the demands and expectations towards university education in Denmark, such as the 
progression of those over the last thirty-five years.     
In the semester plan the dimension is described by several mottos, where three of them 
are connected very closely to our work: 
 
1. Past and present 
In chapter three we are briefly analysing the beginning of the institutions past, and try 
to trace the chain of incidents that made project work RU’s primary working method in 
1972. Contrasting the past reasons for the implementation of project work, we 
investigate the present experience of student’s working with the concept. The 
exploration of these two poles opens a wide field of explanation of certain 
developments.  
2. The collective and the individual 
The student studying at RU is not always to be understood as an individual student, he 
or she is also a member of a project group, of one of RU’s legendary houses, of a field 
of expertise and of the university. We study the student’s experience of one particular 
part of education. This part is though strongly connected to the student’s role at the 
university, since student participation and the student’s understanding of reality are a 
big part of it. 
3. Tradition and change 
Project work is breaking the traditional understanding of university education, changing 
standards and questioning what always has been there. Above that we are in this very 
project suggesting change questioning the again fest grown tradition of project work at 
RU.  
In our writings about RU’s project work, we are analysing both its history and culture for 
the sake of the future.
 H
Outline of the project structure 
1.Intoduction 
Why, what, and how 
2.Methodology 
How exactly
3.RU 1972 
The creation
The history of RU Discussion of the 
educational method
4.Projectwork, as 
implemented at RU 
Accommodative and 
assimilative learning 
Exemplarity Problem Orientation Student Participation Interdisciplinarity 
Project Work 
5.Analysis of emperical 
data
thematization 
Learning by 
doing 
What are we 
learning? 
The Implied 
Student 
Are we becoming 
experts? 
The 
supervisor 
6.Conclusion 
7. Suggestions 
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1. Introduction 
1.1.  Introducing the project 
The old days 
For a long time learning methods and learning institutions have been understood by the 
use of the empty vessel metaphor: knowledge is a commodity that the teacher can 
transmit to the students' empty vessels. The model was based on education being 
something that somebody teaches which in turn is equal to what student’s learn (Illeris 
2002, 13). 
  
This model resulted in four factors that would dominate education - and in many places still 
does: 1) the teacher as an all-powerful source of knowledge, 2) the conception of subject 
matter as a finite and constant body of knowledge that can be totally acquired, 3) the 
isolation of subject matter from society, and 4) the student as a passive participant with no 
control over his own education. 
In the Beginning of the 1900’s, prominent figures within the world of educational studies 
started to voice their opposition to these dominating factors. In 1938 the American 
pedagogue John Dewey developed the concept of "learning by doing" and called for 
student participation in the classroom (Dewey 1938), and in 1975 the German sociologist 
Oscar Negt advocated to study problems with a societal relevance (Negt 1975). Although 
sporadic and individual at first, these oppositional forces, among others of their kind grew 
and eventually met and united with the Student Movement of '68.  
 
The Student Movement and the new university 
A change within the world of education was not the only achievement of the Student 
Movement, but it was unmistakably an important one. All over the world students 
demanded a change within the world of academia. They wanted to participate in their own 
education; they wanted to re-evaluate what they should study and why; and they wanted to 
be able to question the teacher and his position as the keeper of all knowledge. They 
wanted a change and they wanted a radical one. 
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In Denmark this movement was as present and active as anywhere else. Student’s 
marched, they protested and at one point they even seized the universities throughout the 
country. What makes the Danish case unique is the fact that this rebellion within the 
educational institutions was manifested in something physical and real: in 1972 the new 
and progressive Roskilde University opened up its doors for the first batch of revolutionary 
and hopeful students. Although other factors played in – The Danish Social Democratic 
party played a decisive role in the university's creation and the Danish industry was also a 
positive player – the dynamic force behind the establishment of this new university was the 
student movement (Illeris in Jensen and Olesen, 26).  In cooperation with educational 
researchers and professors, drawing on theories from educational scientists like Dewey, 
Piaget and Negt, the students were more than active in modelling the new university to 
meet their demands. Demands such as active involvement and power concerning anything 
taking place at "their" university; focus on research problems that could be found right 
there in the society they lived in; and last but not least a serious re-assessment of what 
exactly a "teacher" was supposed to be doing. Politically and physically this resulted in 
such interesting developments as a university board with a high percentage of student 
representation, "houses" that were the home of 6 teachers, a secretary and a body of 
students that would use the 9 group rooms each equipped to fit 7 students and, finally, the 
label "supervisor" for teachers clearly signalling that they were meant to advise, not 
command1. 
Pedagogically these changes resulted in the application of the concepts of problem 
orientation, participation direction, exemplarity, interdisciplinarity and group work, together 
constituting the concept of project work. The concepts marked a change in Danish 
university pedagogy; by implementing them, Roskilde University became a progressive 
educational experiment, challenging the traditions of century-old universities.   
 
RU today 
Fast-forward 35 years, to 2007. Roskilde University is still located on that same piece of 
land roughly 30 kilometres from Copenhagen University. The university is as active as 
ever, serving as the educational institute for more than 10,000 students (compared to less 
                                                 
1 The Danish term for supervisor, "vejleder", gives an even better picture of somebody whose task is to "vejlede", guide, 
someone else. 
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than 1,000 in 1972) and employs some 1,200 researchers, teachers and administrative 
personal. Even though many reforms have taken place at the university, the pedagogical 
concept of project work and the educational structure that is a result of it, is still present at 
Roskilde University today. The concepts are no longer experiments, but rather a well-
integrated part of every RU-student's education.  
 
But some things have changed. The students are no longer the same and neither is 
society.  
Had the educational model been a traditional one, based on the above mentioned factors - 
a finite, constant and isolate subject matter and conducted in a teacher-controlled learning 
environment - the 35 years of development might not have had a huge impact. The 
students and teachers would have been different individuals, of course, and that might 
have had some influence on e.g. their relationship (something different than the very 
authoritative and rule-based teacher-student relationship 35 years earlier), but the learning 
environment and the content would to a large extent have been the same. 
 
 So what is the status of RU's pedagogical methods today, 35 years after they were 
developed? Are the students of 2007 as passionate about project work as the students of 
1972 - who had fought for its implementation? Are changes needed? 
In this project we will look at the student’s experiences – our experiences – with project 
work including its benefits, its problems and, hopefully, solutions to those problems, and 
thereby give an in-depth evaluation of project work at Roskilde University Anno Domini 
2007. 
 
1.2. Motivation 
In September 2007 the 5 of us started at the International Basic Studies in the Humanities 
at Roskilde University. Coming from very different walks of life – even from different 
countries – we were joined together in one of RU's houses and for the next two years we 
will study the same basic program. At the beginning of this 2nd semester project we had all 
had different experiences with our 1st semester projects. Some were good, some not. 
Some were frustrating and some just didn't give us the satisfaction of knowing what we 
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really were doing. We were brought together by this common desire to figure out what 
RU's pedagogical methods were actually about and how exactly they were suppose to 
work. 
Furthermore, we all had some kind of experience or interest in alternative forms of 
education and we were intrigued by RU’s different nature. We wanted to investigate what 
the status of progressive/alternative/different educational institutions was (and what better 
way to do it than to look at the very institution where we study. 
 
1.3. Problem definition 
“In tranquillo mors - in fluctu vita”. 
 
RU's own motto – which roughly translates to "In silence death – in flow life" – could help 
explain why we believe it is important to investigate the conditions under which we 
students at RU study.  Pedagogical methods that were progressive in 1972 might need 
change now. RU itself was built on the basis of radical change and maybe radical change 
is needed again. Maybe only just small changes, maybe no changes are needed at all. 
Maybe everything is perfect as it is. But we have to constantly re-evaluate the situation 
and be ready to act when change is needed in order to avoid a fall into silence and thereby 
"death". As a result, our problem could be defined as a status check of RU made by some 
of the most important participants at the university: we students! 
 
1.4. Limitations 
 Our biggest limitation in this project is time. We only have approximately 4 months and 
must dispose of those 4 months in a wise way. This became one of the reasons why we 
chose to focus on qualitative interviews as opposed to quantitative interviews (a more 
extensive reasoning is included in our methodology section). Extensive quantitative 
research into the status of project work at RU was carried out in 1997 (in the UNIPÆD 
project2). Although this research is now 10 years old we have thought it pointless to try to 
                                                 
2 Read more about the UNIPÆD-project at: http://www.ruc.dk/unipaed/om_unipaed/(only avaulable in Danish) 
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redo a project on such a scale. We have instead focused on giving our own more 
qualitative angle to the problem. 
Another limitation that we have made is to concentrate on the pedagogy of RU in our 
historical section. Many political questions are connected to RU and its 35-year lifespan 
and they could have been the basis of a highly interesting project, but a focus on both the 
political and the pedagogical aspects would have been too much for this project. We have 
included some political content when it was necessary in order to argue our point, but it 
has been kept to a minimum. 
 
All his leads we to pose the following cardinal question: 
 
1.5. Cardinal Question 
At Roskilde University project work is practiced through student participation, 
exemplarity, interdisciplinarity and problem orientation. 
Project work gives the student the opportunity to set goals personally, in terms of how 
much the student learns, the freedom of choice concerning subject matter, and the 
opportunity to work with material within the realm of personal interests. But on the 
other hand these concepts of education demand a great amount of endurance, 
responsibility, the ability to make choices, active participation and motivation from the 
students.  
 
Through the use of focus group interviews and by analysing how the concepts behind 
project work are implemented at the university, we are going to investigate, what the 
origins of project work at RU are, what the pedagogical theory behind the term consists 
of and how the students at RU experience it? 
 
This leads us to the cardinal question: 
To which extent do the students in 2007 at Roskilde University experience project work 
as beneficial, despite the above mentioned difficulties they have to overcome?  
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2. Methodology 
Our project is divided in different parts, which build upon each other. We are trying to stick 
to Blooms taxonomic structure of levels of abstraction, working thoroughly from the first 
steps of accounting knowledge to the last ones of evaluating the subject under study.  
We first list and describe the major ideas connected to project work, and identify the 
historical settings for the implementation of a new university, with a different pedagogical 
ideology. After having given a thorough account of the subject matter, we have collected 
empirical data through the interviews we have conducted.  
In the following we applied the theoretical, historical and empirical data in order to 
demonstrate how project work is part of Roskilde University today. In this first part of the 
project 
In this first part of the project we gathered data and made it more comprehensible, so we 
could apply it to our cardinal question. This led us to higher levels of abstraction. 
 
In chapter five we thematically categorize our material according to the patterns we found. 
This happens on the basis of separate analysis of both the concepts we worked with and 
the students’ experiences with them. Comparing the knowledge we have gathered, and 
generalizing from our analysis, we finally come to a conclusion.  
The project ends by an evaluation of RU’s educational method of project work, which then 
results in a number of suggestions for changes, based on our own reasoning.     
 
To follow, an in-depth explanation of the different vital decision making processes, with 
regards to method. 
 
2.1. Interview method 
Method was not only a central theme for this semester but at the core of our project.  
We wanted to do a project that approached the student’s experience of studying at RU. 
Our research project began with the choice of qualitative or quantitative research. In the 
following we will present our arguments for using qualitative research.  
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A repetitive theme in the argument for using qualitative research is that modern problems 
are complex and therefore demand holistic approaches.  
In our readings we came across a statement that guided us in terms of our choice in 
research methods: “Qualitative research gives one the opportunity to demonstrate the 
variety of perspectives on the object and starts from the subjective and social meanings 
related to it” (Flick, 16).  
It is important to note that we were the object of our own research. Instead of deeming this 
as an intervening variable, we sought to take advantage of the circumstance: our 
“subjectivity as researchers became a part of the research process” (Flick, 16).  
 
For the previously mentioned reasons we decided upon a qualitative research approach. 
Our next step was to decide how to gather data within this research method. Some of the 
things we took under consideration were whether we wanted to take a selection of single 
interview subjects or if focus group interviews would be of greater value for our project.  
 
Focus group interviews 
Focus group interviews would provide us with allot of advantages. Among other things 
they are: “low cost and rich in data, they stimulate the respondents and support each other 
in remembering events, and they lead beyond the answers of the single interviewee” (Flick, 
190). Being subjected to the very limited timeframe with regards to the completion of this 
project, gathering a rich and varied amount of data in a short amount of time was in our 
favour.   
Then there was the matter of how to gather subjects for our focus group interviews. 
Different approaches to this were presented and discussed in our group meetings. We 
agreed upon using one focus group of second semester students from the humanistic 
basic structure, one focus group from the educational studies master program and one 
focus group from the business studies’ master program. With regards to more formal 
requirements we decided to be subject to Flick’s regulations of being 6-8 individuals and 
having the focus group interview of one and a half hour length (Flick, 190). Again this also 
made sense due to our time regulations and the demands of recruiting individuals for our 
given size of focus groups.  
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It was important for us that our subjects in the focus group interviews did not know each 
other well, and did not have previous experience working with each other in project groups 
at RU. We wanted their experiences to be foreign to each other, since we thought that this 
would produce the most varied number of opinions.  
The next step in our process was to find interview subjects. As time progressed we 
realized that our goal of 6-8 subjects was harder to achieve, than we thought. Most 
students were busy preparing for exams and therefore, it was difficult to meet our hopes of 
6-8 participants in each focus group. Eventually, in conjunction with our supervisor, we 
reached the decision that it would be unrealistic given our time line to conduct three focus 
group interviews. Therefore, we let go of the business master students. Furthermore we 
had some cancellations and other unforeseen obstacles with the second focus group 
interview; so most of our data in the course of this focus group interview came from 3 
individuals. 
On the other hand we were aware of the chances for unforeseen obstacles, and viewed 
these as natural. We considered it to be an indicator of a healthy project.  
 
Originally we had thought about putting a lot of focus on strictly talking to them about the 
educational concepts, as discovered through our research. We discussed advantages and 
disadvantages in terms of presenting these concepts to them before the focus group 
interview, at the beginning of the interview, in the middle or towards the end. We decided 
to present them in the middle. This approach positions itself between two interview styles. 
The first is having your subjects be very conscious of the purpose of your interviews from 
the beginning, and the other being a conscious choice to keep your subject in the dark, 
revealing the purpose in the end stages. We felt that by choosing an approach in the 
middle, we would benefit from both approaches.  
 
Four people from our project group conducted these interviews. Two were the interviewers 
and two observers, conscious of vocal tone, body language and other non-linguistic 
communication. We felt that this was critical as there are data to be found as much in -
between the lines as through the spoken word. The interviews began with a briefing 
followed by a limited number of open-ended questions. This was followed by an exercise, 
where those interviewed had to write down, what they though project work consisted of, 
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and how it was beneficial. In the third part of the interview we did a PowerPoint 
presentation, in which we explained to them the learning concepts at Roskilde University 
as we had found them through sources. With the PowerPoint presentation followed a 
variety of questions specifically on matters presented throughout the power-point 
presentation. The types of questions varied from introducing questions to direct questions, 
structuring questions to even silence. This was something that we were very conscious of, 
and it was critical for us to create an open environment, but at the same time we had an 
obligation towards ourselves to get representative data that could be used to approach our 
cardinal question.  
In order to analyse the focus group interviews, we made a theme rating according to 
Steiner Kvale’s method of opinion categorization3. This part is to be found in the beginning 
of chapter five.  
 
Preparation interviews 
In order to get information about the students and their problems, we interviewed a 
representative from the student counsellor’s office. This step was necessary for us to take, 
since we are highly dependent on the focus group interviews. We wanted to be prepared 
to ask questions, which were of personal importance to the students participating in our 
interviews. The interview took place at the student councillor’s office. There were two of us 
performing the interview and it was conducted in form of a dialogue, directed by the 
interviewers. The interview was of practical purpose and did not in any way contribute to 
the conclusion we have made on the basis of the focus group interviews. We asked the 
student counsellor about the most frequent questions she was confronted with in meetings 
with the students, and about how students cope with the different elements of project work 
(see appendix). 
The analysis of the interview took the form of a group discussion, which was based on 
audio data. 
 
       
 
                                                 
3 Translated from Danish: menings kategorisering 
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Scholar interviews  
The focus group interviews provided empirical evidence, while the scholar interviews used 
to support or to contradict this empirical evidence. That is why we put a greater weight on 
the description of the methodological approach, we used for the focus group interviews.  
 
After we worked with the focus group interviews, we decided to confront a number of 
scholars, whose field of expertise is project work, with the problems, we found in both our 
analysis of the concepts related to project work and the students experience and 
understanding of the topic. 
We interviewed Knud Illeris, Lars Ulriksen and Arno Kaae who are all in some way related 
to Roskilde University, and who have all done research in the area of project work.  
We divided the interview questions, they where confronted with, into two parts. Firstly we 
asked a number of similar questions to each of the scholars, we interviewed. Those were 
about their relationship to Roskilde University, and about their opinions towards particular 
problems project work comes with. Secondly we asked direct and individual questions, 
which aimed towards their writings about project work.    
After recording the interviews we discussed their content and summarized each one of 
them. The summaries contain both the coherences and the contradictions to our pre-
assumptions and investigations about project work and RU’s history. Less central ideas 
are not part of the summaries. The interviews in their totality are to be found in the original 
audio files (app.1). 
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3. History  
The implementation of project work at RU was new and innovative and above all a 
contrast to the traditional way of teaching. 
In this chapter we will briefly explain the circumstances which influenced Copenhagen at 
the time, and the incidents predisposing project work being the chosen learning method at 
the new university.    
Analysing the conditions under which project work was implemented in 1972 provides a 
sense of clarity and substantial data of the relevance of project work in current times. 
 
3.1. History of RU 
Society - a shift in paradigm  
The 1960’s were a time where western society re-organised as a result of the economic 
development (Hansen 29-30). Modernisation and the economic boom caused the Danish 
public sector to increase, and several public sectors were expanded. Up until the 1970’s 
Denmark had only three universities (Copenhagen, Aarhus and Odense) but the high 
intake of students required more educational institutions.        
 
RU was founded in 1972, in the spirit of the time affected by the student revolution. The 
German philosopher Herbert Marcuse4 had with his view on that time’s society great 
influence on the revolution. Marcuse believed that only the students could change the – in 
his eyes – materialistic and one-dimensional society (Hans Vammen, Gyldendals DVD-
lexicon).     
 
The students fought for freedom and influence and that mirrored in demands to their 
education. One of the themes was accessibility for everyone to higher education. They 
questioned the University’s role in society. The students wished to overturn the autocratic 
professor, since they found the teaching to be old-fashioned, and believed the universities 
                                                 
4 Herbert Marcuse was part of the Frankfurter School, and strongly critiqued the capitalistic society. The 
theory of the one-dimensional society argued that human needs were determined by a unified society, not 
the individual. He believed that revolution was necessary as it would lead to a new and better organisation of 
society.          
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reproduced the bourgeois and capitalistic picture of the world. (Gyldendals DVD-lexicon, 
translated from Danish, Lone Rahbek Christensen). The revolt caused the students to 
become a visible and political group in society, who in many cases defined themselves 
through their political conviction (Hansen 36). The counter-reaction to the bourgeois 
structured way of living was an urge to experiment with untraditional ways of structuring 
life, e.g. education.        
 
Danish educational politics  
The Danish welfare state’s educational policy stressed the fact that education should be 
for everyone. The increased access to education should in time equalize society. Due to 
the drastic intake of students at the universities a restructuring was necessary. To relieve 
the pressure of Copenhagen and Aarhus University, enlargement was necessary. Another 
important aspect was the new demands on the students, as the work market required 
other skills than earlier. There was a need for candidates, who where able to use their 
knowledge in practical matters. It was important that the education was in contact with 
society, and followed the qualification demands of the work market, rather than the 
demands from the professors (Hansen 30). In those years the view on education changed; 
society should no longer look upon education only as an expense, but as an investment as 
a consequence of the more obvious and relevant connection between education and 
society. 
      
In 1970 the Styrelsesloven5 was introduced, and was in 1973 transferred to almost all 
further and higher institutions of education. This law ensured the education institutes 
influence, in comparison to being financially subordinated by the state and thus its 
influence. Staff-student committees consisting of university teachers and students now had 
the responsibility of the education and examination (Hansen 39-40).   
 
                                                 
5 ’The Statute’ 
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RU - a new university  
The placement of RU in Roskilde was consistent with the intentions from the non-
socialistic government, as it only wished RU to be a relief of Copenhagen University 
(Hansen 50). But the establishing of RU was not only for practical reasons, but also 
became a place to implement those changes that students and young teachers demanded. 
(Though the conservative parliament did not give RU the status of an experimental 
university until 1972 (Hansen 70)) DSF6 wished to educate the students to become 
socially engaged, conscious people with the ability to cooperate (Hansen 43). In order to 
fulfil these goals, DSF made a ‘rough sketch’, that later became the fundamental principles 
for the basic-education at RU:  
 
• Problem orientation to realize interdisciplinarity 
• The main emphasis should lie on projects/case-studies. Traditional theories and 
methods taught in lectures should be directly relevant to the student’s problem 
formulation.  
• The students decide what problems they want to work with. This should cause a 
greater motivation, and useful societal relevance.   
• The students should work in randomly compound groups, in order for a diverse 
student environment to flourish (Hansen 43).  
 
In 1970, Helge Larsen, the Minister of Education, formed an interim committee consisting 
of 6 people7, in order to do the concrete planning of RU (Hansen 53). Later on, the 
teachers, in cooperation with representatives from DSF, finished this.  
 
The structure of discussions at respectively humanistic-, social science- and natural 
science basic education differentiated, however the fundamental ideas behind the basic 
education were the same - problem orientation, interdisciplinarity and exemplarity. 
Traditional methods such as lectures were no longer considered to be the only way of 
learning in the academic world, and were therefore assigned less importance at RU. The 
                                                 
6 Danske Studerendes Fællesråd - Danish Students Committee  
7 President Erling Olsen, Social Democratic, Bent Elbek, Niels Haastrup, Harald Engberg-Petersen (Former principal  
of  ’Askov Højskole’), Børge Klemmesen (president in DSF) and Morten Laursen Vig (Historian and university 
liberian).     
 14
teacher’s role was no longer to communicate a fixed curriculum, but to supervise the 
students in agreement with these interests (Hansen 68). RU’s pedagogy was actually not a 
new way of thinking, but a new way of connecting the critical student and its teachers 
(Hansen 78). The methods were inspired by the American John Dewey who has a degree 
in pedagogy, and also had similarities with Danish educator Grundtvig’s ‘Højskoler’ from 
the 19th century8. Grundtvig’s thought of creating an alternative education that would mirror 
society’s development is closely related to the basic education at RU (Hansen 75).    
 
The new working methods had more relevant qualities. Its purpose was to create the 
modern student and citizen that was critical, independent, socially conscious and engaged 
people with interpersonal skills (Hansen 47). The pedagogy was a means to achieve this 
goal. 
 
RU has since its origin been an object of critique. It is questioned whether 
interdisciplinarity prevents academic professionalism, and if the basic education will result 
in useful competence or not. It was discussed whether it was possible to acquire academic 
competence, when specialisation only take up part of the education, and whether 
interdisciplinarity will come to reality at expense of academic qualifications (Hansen 70).  
Since 1972 there has been structural changes in order for RU to adjust to the conditions 
made by both politicians and society. However, what characterized RU and differentiated 
the university from other universities were the pedagogical methods of problem oriented 
project work. This difference is still in focus in 2007.           
 
3.2. The pedagogical discussion that evolved during the development of 
RU 
A discussion craving action 
In the course of the 1960's Denmark, was hit with a constant increase in the amount of 
young people who wanted to start a university education (Haastrup 1994, 1). A first 
                                                 
8 Grundtvig believed in ’school of life’ meaning that school should be built on interactive conversation opposite books 
and teacher authority. Education should be free and living. (Gyldendals DVD lexicon, Christian Thodberg)     
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planning council9 had been established in 1964. It was assigned to the task of finding a 
solution for this problem. The student movement was represented through the Danske 
Studerendes Fællesråd, which worked as a communicator between the students of the 
region and the governmental department of education (DSF (Karin Bejer) 1966, 2). This 
planning council, which was later set in by the government and handed the responsibility - 
of this huge educational experiment, to a group of students and academics who had the 
task of executing the idea of a new University (Haastrup 1974, 2). RU was built, under the 
influence of international pedagogical discussions, as an attempt to solve a range of 
societal, economic and pedagogical problems 
 
One of the educational problems attempted to be solved by the idea of problem oriented 
project work is:  
Teachers remain in the educational world throughout their entire life and often do not 
function outside educational institutions other than as private people. The skills teachers 
pass on to students are seldom tested “outside” educational institutions, other than by the 
pupils leaving the educational world. These pupils are sent in to the world on the school’s 
terms” (Niels Haastrup 1974, 5). This was viewed as problematic because of some 
schools having their own reality with their own values, which do not concern the students’ 
own problems but concentrate on subject matter, which is not seen of personal interest for 
the student. Arguments like this stood behind a number of the concepts we described in 
chapter one. Exemplarity, student participation and problem orientation are concepts that 
stand in close connection to the student, crave his attention and take his life outside the 
frame of school serious. 
 
It might seem obvious to reform university pedagogy in Denmark, following the example of 
Norway, considered pedagogy courses for teachers, the introduction of new lecture media 
(such as TV / VHS) and the introduction of project work, which at Oslo University was 
tested by a comparative study (DSF 1966, 1). Just one year later, in July 1967 the 
“planning council” in cooperation with DSF could show the first suggestion of a model for 
the so-called “Uddannelsescenter”10.   
 
                                                 
9 “planlægnings rådet” as it was called in Danish 
10 translation: educational center 
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Building an educational centre 
In the Year 1967 the pedagogical discussion was focused on widening universities’ 
capacity through the fusion, the enlargement of old and the building of new facilities, 
instead of focusing on teacher training and new media. 
The above-introduced planning council developed, in cooperation with DSF, a model for 
educational centres in Denmark. The primary thought, used as an argument for the 
building of an educational centre, was that scientific educational programs on higher 
educational levels, which lay in the same subject area, should be connected through their 
surrounding facilities (Leif Petersen 1967, 2). This was supposed to make cooperative 
work between the subjects possible.  
It is argued that, different subjects having similar “part-goals”. This overlap of the different 
subjects makes the exchange - or rather the common use of recourses possible. Teachers, 
instruments and locations could be shared or used most efficiently. For example by 
teaching a math course - which is similar to both second semester economy - and physics 
students, who are both studying matrices - once in stead of twice. Above such practical 
advantages the student should be offered a variety of choices. The idea was that there a 
subject area should be chosen that should be chosen between a variety of areas of 
expertise and between educations that deal with the subject from different angles and with 
different goals. Above that an untraditional subject combination should be chosen. This 
opportunity for different choices leads up to interdisciplinary, which has stood behind RU’s 
way of conducting project work until this day. The main reason for the implementation of 
project work at the university centre was of practical and political nature, since project work 
was a method that solved a number of the abovementioned problems.    
 
RU - the product  
Many of the arguments and ideas mentioned above resulted in the pedagogical structure 
of Roskilde University. Since the first students arrived at the university in June 1972, there 
has been a two year long basic study program, which is mirroring the idea of reaching the 
“part-goals” of the different disciplines by a common study program, instead of reaching 
them individually. This way of education met societal requirements in contrast to traditional 
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forms of education; it was titled “labour market relevant education” (Pedersen 1967, 21). 
This is emphasized by the introduction of project work as the primary work method at RU. 
It combines the interdisciplinary approach with problem solving and a relevance to the 
students’ reality. 
 
Like mentioned several times before, project work has from the beginning been the 
primary work method at RU. There was although no theoretical argument for this particular 
way of working.  
Knud Illeris, who was a psychology student at Copenhagen University at the time, had a 
strong interest in project work. He also had a connection to a number of people from DSF 
and the planning council, who encouraged him to apply for a job at RU in the year 1972 
(Illeris interview, min. 4.35). He was employed to write a dissertation on project work, and 
the way this was to be implemented at RU. He kept his promise, and wrote a dissertation 
called “Problemorientering og deltagerstyring”11, which was finished in the year 1974 and 
which took RU to the next level – from being an experiment to being a University. A 
university in which students saw their wishes fulfilled. 
Project work is still a major part of RU’s education today, however the concepts under 
which it functions have not changed. This gave us reason to analyse the concepts critically, 
in contrast to the students who have to work with them, and made us question whether a 
revision is necessary.     
                                                 
11translation: problem orientation and student participation 
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4. Project work as it is implemented at Roskilde University (RU) 
We want to find out how students perceive and experience project work. In order to do this 
we must first establish a common understanding of the very ideas, which constitute the 
concept of project work.  
Next we will provide explanations of the concepts of problem orientation, exemplarity, 
student participation and Interdisciplinarity, which put together are the framework of 
project-work. Imbedded in RU’s pedagogical fundament, as being part of the construction 
of project work, group work plays a role in this context as well. Group work lies outside the 
frame in which we wish to investigate and we will not approach it in the following chapter. 
We will however comment on it in the final part of our project. 
We will open this chapter with a text about the learning psychology behind the pedagogical 
concepts, since this is fundamental in order to understand how these concepts are meant 
to work. 
 
4.1. Learning at RU: the learning psychology behind the pedagogical 
concepts 
Assimilative and accommodative learning 
In learning psychology there exists a differing between the structural sides of learning - the 
content of learning or the ‘how’ of learning (p. 26, Illeris 1999) and the dynamic side of 
learning - what motivates the learning and where the motivation comes from – the ‘why’ of 
learning (p. 26, Illeris 1999).  
The Swiss psychologist Jean Piaget12, who inspired the defining forces at the time of the 
birth of RU’s pedagogical ground pillars, put the main emphasis in his work on the 
structural side of learning psychology. This means that he studied the ‘how’ of learning – 
how does the content of the learning process define the minds of the learners? This is 
where we find the terms assimilative and accommodative learning. 
                                                 
12 Swiss biologist, psychologist and epistemologist who lived from 1896 -1980 
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We will now see how the basis for learning this way is closely connected to the arguments 
for student participation and problem orientation, and why these concepts have been 
included at RUC. 
The argumentation for a learning process, where both assimilative and accommodative 
learning exists, is that only the perfect balance between these two will meet the demands 
of society for development of creativity and flexibility (p. 83, Illeris 1974):  
 
“Assimilation and accommodation are right from the start inseparable. Accommodations of 
mental structures to reality presume the existence of assimilative tables, without which any 
structure would be impossible. Conversely the creation of tables through assimilation 
entails the use of the outer reality, which these have to accommodate to”13 (p. 64, Illeris, 
1974). 
This can also be explained visually, through a disruption made by our supervisor, Leif Emil 
Hansen, in a group meeting, during the process of our project: 
“Imagine that your mind is built up in certain structures – these structures are formally 
known as cognitive structures, but could be described as a bookshelf, where the 
knowledge you have experienced so far is standing side by side, as books on the 
bookshelf. In assimilative learning processes, a newly experienced piece of knowledge, is 
put on top of the already existing knowledge, or using the bookshelf picture – is put at the 
end of the row, and is fitted in with the rest of the books, in the systematic order they are 
already in. In accommodative learning processes, on the contrary, requiring new 
knowledge demands that the whole system of already existing knowledge has to be 
revised, as the newly experienced knowledge puts all the other knowledge in perspective 
and creates a whole new consciousness within the individual. When these new and 
different books arrive, all the other books have to be put in a new order, no matter which 
book came first, and the new book takes the main position, as it has the strongest 
memorable effect. 
 
 
                                                 
13 Translated from: Assimmilationen og akkomodation er lige fra starten uadskillelige. Akkommodation af mentale 
strukturer til virkeligheden forudsætter eksistensen af assimilative skemaer, uden hvilke enhver struktur ville være 
umulig. Omvendt medfører dannelsen af skemaer gennem assimilation udnyttelsen af den ydre virkelighed, som disse 
må akkommodere til.” – Illeris has taken this quote from the book of Piaget from 1954: “The Construction of Reality in 
the Child” 
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The process of accommodation 
“The adjustment of the individual to its surroundings happens by the accommodation, 
meaning a change in the already developed structures in relation to new conditions. […] 
The accommodation takes place when the effects from the surroundings cannot be fitted 
into existing tables, and it consists of a degradation, or readjustment, where the tables are 
changed so that the effects can be obtained” 14(P. 27, Illeris 1999) 
 
This process of accommodation is troublesome for the individual, because of the process 
of readjustment. But the argument pro accommodative learning is it creates a process of 
recognition – this recognition is important for the individual to become aware of the 
situation in a way allows for it to be critical. This is related to the definition of problem 
orientation. The purpose of this is that the individual not only has the opportunity to accept 
new, experienced knowledge, but also to be able to have a critical view of it.  
 
“Accommodative processes result in the individual getting opportunities of action in his/her 
disposal, which can be used in situations, no matter in which context these situations are 
present. Here, we are dealing with the basis for openness, sensitivity, creativity, flexibility 
etc” 15 (p. 71, Illeris 1974). 
This way we find a production of certain qualifications closely connected to the 
accommodative learning form. This can first and foremost be characterized by flexibility, 
and more popularly it can be designated as awareness.16(p. 71, Illeris, 1974). 
This presents arguments for accommodative learning as creator of that creative individual, 
which is so sought after in the labour market. 
 
                                                 
14 Translated from: “Tilpasningen af individet til omgivelserne foregår ved akkomodation, dvs. En ændring af de 
allerede udviklede strukturer I relation til nye forhold I omgivelserne. […] Akkomodationen finder sted når 
påvirkningerne fra omgivelserne ikke kan indpasses I de eksisterende skemaer, og den består I en nedbrydning, eller 
omstrukturering, hvorved skeamerne ændres så påvirkningerne kan indoptages” 
15 Translated from: “Akkommodative processer medfører, at individet får handlemuligheder til sin rådighed, der kan 
anvendes I situationer, uanset hvilken sammenhæng disse situationer fremtræder i. Vi har her at gore med grundlaget 
for åbenhed, følsomhed, kreativitet, fleksibilitet m.v. 
16 translated from: ”bevidsthed” 
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Learning psychology in connection to RU 
Within the education system assimilative learning processes are established (p. 76, Illeris 
1974). In his book from 1974 “Problemorientering og deltagerstyring’, Illeris defines 
assimilative learning as “ordinary school-learning’17, which means that assimilative 
learning works by building calm and stable forwarding development, where the learning 
products are built up, integrated and stabilized. This is the most commonly used model in 
e.g. primary schools, by using a step-by-step system (p. 70-71, Illeris, 1974). 
But as there has been an increased demand for creative thinking, so has the demand for 
accommodative learning processes, as the assimilative are becoming insufficient (Illeris 
1974,76). 
“The establishment of these assimilative-accommodative learning processes are the 
precondition for obtaining the necessary societal whole-emphasized learning, which 
covers a qualification both within the sets of skills, the adaptive measures and the creative 
qualification categories.” 18(p. 77, Illeris, 1974) 
And this is where we look at the pedagogical principles, which are implemented at RU, and 
which are supposed to help create the balance between assimilative and accommodative 
learning, so that the individuals who are on their way to become academics get the 
creative mind that the society demands. 
 
Problem orientation 
There has turned out to be a demand for all educations to include the production of skills 
such as adjustment and creativity. (p. 78, Illeris 1974)  
This is why problem orientation has been brought into the educational system – as an 
opposition to the traditional subject division.  
The reason why problem orientation has been accepted into the educational system is that 
it gives the students the possibility to work with present day problems, instead of having to 
relate to problems that are rooted in another decade or century’s theories and view points. 
Also the knowledge that is used to look into the present day problems is only brought in to 
the extent that it is necessary. (p. 81, Illeris 1974) 
                                                 
17 translated from ‘almindelig skole-indllæring’ 
18 Translated from: “Etableringen af sådanne assimilative-akkomodative indlæringsforløb er altså forudsætningen for at 
opnå den samfundsmæssigt nødvendige helhedsbetonede indlæring, der omfatter en kvalificering inden for bade de 
færdighedsmæssige, de tilpasningsmæssige og de kreative kvalifikations-kategorier.” 
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Participant direction 
But in order to decide what problem to solve, the students need to take part, and this is 
where participant direction is connected to accommodative learning. 
 
“If the solution or at least the perspective of the problem appears as a goal for the student, 
the preconditions for accommodative learning, and thereby the development of creativity 
and flexibility, are not present. Why should one try to change, to refurnish their cognitive 
structures, in relation to an assignment, which one finds indifferent or uninteresting? 
Accommodative learning is a demanding process, which presumes commitment. One only 
accommodates in situations where it matters to one that one makes it. Why would 
someone ‘bother’ otherwise?” 19(82-83, Illeris 1974) 
 
The conclusion concerning these considerations is that an appropriate planning of 
teaching spaces- and situations and academic inputs, which provide good conditions for 
both supplementing processes20 and exceeding21 jumps is preferable in order to give the 
students the qualifications demanded in the society today. (p. 55, Erhvervs- og 
voksenuddannelsesgruppen, 1998) 
 
 
4.2.  Exemplarity  
Exemplarity is, according to Knud Illeris, who developed the concept of project work as it is 
carried out at Roskilde University, one of the three essential concepts of project work (qtd. 
Olesen / Jensen 1999, 27). Next to the concepts of student participation and problem 
orientation, exemplarity supports the arguments in order for the progressive educational 
method of project work to be accepted in university education.  
                                                 
19 Translated from Danish: “Hvis ikke løsningen eller I det mindste belysningen af problemet optræder som et mål for 
eleven, er forudsætningerne for akkomodativ indlæring, og dermed for udvikling af kreativitet og fleksibilitet, ikke til 
stede. For hvorfor skulle man dog forsøge at ændre sig, at ommøblere sine kognitive strukturer, I relation til en opgave 
som man finder ligegyldig eller uinteressant? Akkomodativ indlæring er en krævende process, der forudsætter 
engagement. Man akkomoderer kun I situationer, som det har betydning for en selv, at man klarer. Hvorfor skulle man 
ellers ‘gore sig den ulejlighed’ 
20 Assimilative learning processes 
21 Accommodative learning processes 
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Arguments in support of project work as a valid method at a university concern the 
qualifications a university graduate should be equipped with after working with the method 
and when leaving the university. Illeris understands qualifications as “the ability to perform 
independent analysis and problem solving, training in cooperation involving complex 
issues, critical attitudes, political awareness and responsibility, professional commitment 
and overview” (qtd. Olesen / Jensen 1999, 27), as results of project work.  
In a speech held at the conference of the twenty-fifth anniversary of Roskilde University, 
Frederik Voetmann Christiansen, Cand. Scient. in physics and philosophy describes 
exemplarity in the following way: 
“By describing project work as exemplary it is rather empty. You need to explain how 
project work can be said to be exemplary. This “how” has to do with how the studies are 
planned, […]. Where “participant direction” and “problem orientation” have to do with the 
form in which the projects are carried out, exemplarity has to do with the reason for 
problem orientation.”(Qtd. Olsen / Jensen 1999, 57).  
  
In the following, we are going to explain how a theory, a concept or a problem can be said 
to be exemplary, according to Martin Wagenschein and Oskar Negt who have both worked 
on and further developed the concept of exemplarity. They explain it from two different 
perspectives. Providing this explanation establishes a basis which enables us to provide 
an explanation of how exemplarity contributes to the idea of project work, essentially 
providing an explanation of Christiansen’s idea of exemplarity being the “reason for 
problem orientation” (qtd. Olsen / Jensen 1999, 57).  
  
The problem of subject matter abundance 
Martin Wagenschein (1896-1988), who held a diploma in mathematics and a PhD in 
physics, was during long periods of his academic life concerned with finding a solution to 
the problem of “Stoffülle”, or in English the problem of subject matter abundance. His 
writings have given rise to an academic discussion on the topic. 
In his article “Vielwisserei Vernunft haben nicht lehrt”, the problem is described by the 
following metaphor: He compares the student to “a suitcase carrier, who is constantly 
collecting new items for his suitcase. At a certain point the suitcase is overloaded and 
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cracks, whereupon it is constantly deflating, while the carrier is walking along. He tries 
through vain attempts to pick up his loss, while his way is spotted with well-meaning 
people, who all consist in filling the suitcases of the poor loosing carrier”22(Wagenschein 
1965, 393).  
In other words the academic subjects taught at university level, do suffer from an “illness” 
as Wagenschein describes it (1965, 395). There is constantly an increasing amount of 
knowledge, which is considered relevant in the humanities, the social and the natural 
sciences. The methods applied in traditional educational systems meet a conflict in this 
development, “In traditional educational systems, the aim is in brief, that the 
students/pupils learn “everything” about the given subject, that is, they should be led in a 
systematic way through everything that is defined as the results of the discipline or subject 
in question” (Christiansen, qtd. Olesen / Jensen 1999, 58).  
Because of the subject matter abundance, this method meets its borders. Students are no 
longer able to learn everything that is relevant, but “the suitcases crack” instead, and they 
lose what has previously been learned. Even though a student might be able to 
understand and work with a certain theory, concept or problem, while it is required, this 
understanding will get lost during his education, while new understanding for new topics 
evolves. Even though there might be interconnectedness and a structure in the way the 
teaching of different topics within a subject are built up, it is a problem that the students 
are overloaded and therefore not able to thoroughly apprehend what has been learned.  
In order to make what has been learned accessible it often has to be relearned, it has to 
be picked up again, to use Wagenschein’s words. This problem, the problem of “subject 
matter abundance” has to be solved, and one of the attempts to solve it is by exemplarity.  
Martin Wagenschein’s understanding of Exemplarity 
The idea of exemplarity is easily put in one sentence: “One example represents the whole” 
(qtd. Olesen / Jensen 1999, 59). 
In the different academic fields, one finds different significant theories, concepts and 
problems. They are significant because they overthrow what has been known before, 
provided a basis for a whole new school of thought or provided a solution for a 
                                                 
22 Translated from German”Unsere Schühler und Sudenten [...] gleichen eher solchen, deren Koffer überfüllt und 
geplatzt sind und sich im Gehen entlehren. Die Träger mühen sich vergeblich, in vielem Bücken das Verlohrene 
einzusammeln; denn die Parole heiszt: ”Weiter!” – während der Weg gesäumt ist von Wohlmeinenden, die den armen 
Verlierern immer neue Geben in ihre Koffer streuen”(Wagenschein 1965, 393) 
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sophisticated problem for the first time. We will not deny that there are many other reasons 
for the significance of certain concept or theory. When trying to understand such a concept 
in depth, the student needs to be given time to grasp the concept. He has to understand 
the theories, and to differ between the ones which support and the ones which contradict 
the concept during the study. In this manner the example is directly representing a big part 
of the subject. While given the time, the student has the possibility to concentrate on one 
issue. The student has the chance to link the material he is working with to previous 
knowledge, and thereby to grasp an even bigger picture of the interconnectedness of a 
certain subject. 
But not only is an example representing the whole of a subject, it is also representing 
bigger general problems of social and cultural life23. When students are given time to work, 
with focus and concentration, on a particular problem, or theory, they are going to meet 
problems, which then mirror social and cultural contexts. Wagenschein used a 
mathematical example to illustrate this point.  
A high school student, who has problems following in a math class, participated in special 
lessons where he was confronted with the question of whether there is a last prime 
number or not. He had all the time he needed to come up with a correct answer. Three 
weeks and nine school lessons later he found the answer, by himself.  
By going through the steps, Greek mathematicians went through more than two thousand 
years ago, “he experienced math in a totally different way, from the one he has 
experienced by trying to follow what the teacher thinks, in the math lessons in high school. 
This experience gives him the chance to abstract and to understand how and in which 
sense the human being, a finite creature, copes with the phenomena of the 
infinite”(Wagenschein 1965, 395)24. It gives him the chance to reflect upon his own 
experiences and thereby to get a better understanding of this aspect of social and cultural 
life. Wagenschein defines exemplarity as: “The manner of thoroughness, which goes from 
the single to the whole – it hauntingly dwells, through which it demands and enlightens the 
                                                 
23 Translated from Wagenschein’s german expression; ”Der geistigen Welt”  
24 Translated from German: ”Und an diesem einem Problemn und an seinem unbeschreiblich genialen griechischen 
Beweis kann er dazu etwas wichtiges erfahren: Wie und in welchem sinne es möglich ist, dass der Mensch, ein 
endliches Wehsen, mit dem ”Unendlichen” ”fertig” zu werden vermag.” 
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whole human being and the whole subject, if the example is representative” (Wagenschein 
1965, 396)25. 
Oskar Negt’s understanding of Exemplarity 
How does Oskar Negt’s idea of exemplarity differ from Wagenschein's? Oskar Negt who 
studied law, philosophy and sociology in Göttingen and Frankfurt am M. (Germany), 
attempted in his book “Soziologische Phantasie und Exemplarisches Lernen”26 to develop 
a new methodological approach for the education of adult workers. “Negt’s thoughts are 
not directly applicable to university studies. […] Negt’s thinking is to a certain degree 
general and has had great impact on the pedagogical debate at Roskilde University” 
(Christiansen, qtd. Olesen / Jensen 1999, 60). 
Negt also tries to provide a solution for the problem of subject matter abundance. He 
claims that the main reason for exemplarily organized education to be the 
following: ”Through the singular science cumulated and constantly growing subject matter, 
must be reduced” (Negt 1971, 25)27.  
In his essay, Oskar Negt refers to Wagenschein, (Negt 1971, 26) and than clearly 
distinguishes his approach. While Wagenschein sticks to the differentiation of the different 
science, and doesn’t even take interdisciplinary into account when explaining exemplarity, 
Negt considers interdisciplinarity – or as he calls it: to overcome the traditional division of 
work in between the different sciences - a necessity for the functioning of exemplarity 
(Negt, 1971, 26). A theory, a concept or a problem has to be looked upon from different 
perspectives in order to understand its full meaning. He/she uses the term “sociological 
fantasy”28 as a description of the ability to abstract the “singular” from the “whole”. This 
ability of abstraction is giving the student the chance to see a problem in the frame of its 
societal relevance. This is only possible if the borders of academic subjects are ignored.  
When a student is given the opportunity to both grasp a subject as well as identify the 
social relevance of the topic, he/she will get political awareness and responsibility since 
he/she has to mirror himself/herself in the light of society. Dedication and personal 
                                                 
25 Translated from German: ”Es ist die Art der Gründlichkeit, die von einem Einzelnen aufs Ganze geht – und zwar, 
indem es durch eindringliches Verweilen den ganzen Menschen anfordert und auch das ganze des Faches [...] erhellt, 
insofern das Beispiel repräsentativ ist.”  
26 The title means; sociological phantasy and learning exemplary  
27 Translated from: ”Der Haupzweck der exemplarisch organisierten Erziehung, [...] besteht zunächst darin, den durch 
die einzelwissenschaften angehäften und stätig gröszer werdenden Lährstoff zu reduziren.”  
28 Translated from German: ”sociale phantasie” 
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motivation towards the studies follow this way of education as well since the study “makes 
sense”. 
The concept of exemplarity was, through the time of its development, hard to put into 
practice. The frame was missing. It was an idea, which was seen as a necessity in order to 
cope with the problem of subject matter abundance, which later found its “how’s” in 
“participant direction” and “project orientation”. Project work is among other things putting 
exemplarity into action. At RU the students are studying concrete problems. In this manner 
exemplarity is embedded in the pedagogical methods used at RU.     
 
4.3. Problem Orientation 
Focus on the problem 
Problem orientation demands accommodative learning processes, and these processes 
are both subjectively challenging and a straining process to go through (Ulriksen 21).  
Poul Bitsch Olsen, who is a Lector, Sociologist and Lic. Merc. and who is connected to the 
social sciences department at RU, makes a good description of problem orientation on the 
official RU-homepage: 
 
Problem orientation means that one can dive into a relevant field of knowledge, 
and within this field maintain the focus on the relevant knowledge missing 
within this field.  A continuous focus is kept within a field, where the 
description of the field gets better and better, and the encirclement of the 
missing knowledge also. Problem orientation therefore is not about being able 
to answer(-to already existing knowledge-), but on the contrary to specify and 
encircle the relevant knowledge which you do not have.29 (Olsen, Bitsch) 
 
                                                 
29 Translated by writers from: Problemorientering betyder at man kan sætte sig ind i et relevant vidensfelt, og at man 
derindenfor kan fastholde opmærksomheden på relevant viden der mangler. Fastholden sker indenfor et felt, hvor 
beskrivelsen af feltet bliver bedre og bedre, og det gør indkredsningen af den manglende viden også. 
Problemorientering handler derfor ikke om at kunne svare, men tvært imod om at præcisere og indkredse den relevante 
viden man ikke har. 
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PROBLEM orientation  
Finding out what problem to work with, forces the students to consider certain criteria: 
1. The problem has to be chosen for the students by the students. The problem should 
have a relevance to their interests (Ulriksen 21)– this criterion is known as the 
subjective relevance. Being able to work with their own personal interests is a 
greatly motivating factor for the students. 
2. When choosing a problem the students also have to find a problem that fulfils the 
objective relevance, meaning that the problem has be able to be placed in a larger, 
and in the end, always societal relevance (Ulriksen 21).  
  
Problem ORIENTATION 
Problem orientation is also important to explain. The word orientation emphasizes that the 
theories and methods involved in the process of problem oriented project work changes 
the way the entire perspective of the project work is formed. The perspective is put on the 
actual problem in a real situation in society, instead of the theories and methods of the 
education. (Ulriksen, 22). In that way a focus is laid, and the structure of the project work 
evolves around trying to find a solution to a practical problem, by using scientific tools such 
as the theories and methods (Ulriksen 23) 
This way the education is oriented towards scientific possibilities and used according to 
actual, concrete problems, instead of being oriented against the inner coherence and 
structure of science. 
 
Using problem orientation, the students are forced to constantly think about the missing 
knowledge on an academic field – as said in the quote from Poul Bitsch Olsen at the top of 
this page. This means that they constantly have to rethink what they just read or discussed 
in reference to the existing problem, and consider revising the project’s direction in order to 
most successfully solve it. 
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4.4. Student participation 
The organisation of traditional teaching 
The organisation of the traditional school was a community controlled by the teacher, 
whose methods were not to be questioned to the same extent as the students experience 
today. The subject matter being taught was very much a repetition of the past. Learning 
was tied to a curriculum without a relevant contemporary aspect for the students to identify 
with (Dewey 17-19).  
In opposition to this way of teaching, progressive education calls on a community where 
the participants are involved in common activities such as group work. This enlightens the 
importance of engaging students in meaningful practices, opening their horizons, involving 
them in discussions, reflections and actions. 
The concept of student participation 
‘Student participation’ refers to the process of ‘taking part’ in one's own education, while 
also being interactive with other ‘participants’ during the process of participating. 
Participation encourages to action, and will build the feeling of coherence, as it demands 
individuals to contribute. In relation to group work this will form a sense of belonging, as 
one constructs a suitable identity to the particular group one participates in.    
         Learning should thus not be seen as an entirely individual process, but as a process 
of social participation. Participants shape each other’s experience of meaning, due to the 
fact that we recognize parts of ourselves in each other. Learning can be viewed as a social 
phenomenon, which is reflecting the social nature of the human being (Wegner 55-57).   
In order to elaborate on this, we will introduce parts of a theory by John Dewey, whose 
ideas clearly influenced the thoughts behind the educational methods at RU.   
 
‘Learning by Dewey’  
The ideas of the American psychologist, philosopher and educational reformer John 
Dewey have had great influence on progressive education.  His ideas of ‘experience 
pedagogy’ encouraged the student to participate in his/her own learning. Opposite a 
curriculum-bound way of studying, Dewey stressed the importance of students learning 
through their own experiences – thereby the expression ‘learning by doing’. The world is 
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not to be understood and regarded passively, since the surroundings are constantly 
changing (www.leksikon.org, Michael Schølardt, 18/04/07). In relation to learning this 
means that gaining knowledge should be an active process, organized after a changeable 
world.      
Useful experiences are a two-way relationship, where the student is active in relation to 
his/her surroundings, while also taking responsibility for their own actions. It is important 
for the student to have qualitative and relevant experiences, in order to be motivated 
(Dewey 25-28). Thus education should be arranged based on the conditions and interests 
of the individual student, as it is seen in project work at RU.        
 
The role of the teacher 
Instead of the teachers role being to keep order, the entire community i.e. the individuals in 
a class should contribute to the social control. The teacher should be a ‘co-player’ more 
than an authority. Thereby the student will gain active responsibility, and thus become 
involved in the process of learning as oppose to being a passive ‘receiver’ (Dewey 61-62). 
When dialogue is present, the communication between teacher and student will form a 
more nuanced debate. The purpose of having e.g. a class discussion is to form a forum 
where reflection should flourish, a space for new views on existing knowledge. This 
benefits not only the participants, but also the subject itself. As a result of this democratic 
learning process, the individual will gain experience by listening to the opinions of others 
while nursing the ability to form opinions, too.         
In order for the students to become active, they do need an organizer. The teacher should 
not be a dictator, but the leader of group activities. The teacher is responsible for 
knowledge of both individuals and the subject matter to facilitate useful activities (Dewey 
38-39). The teacher should arrange flexible conditions, where the ‘co-responsible’ student 
who is part of a communal project overcomes individual impulses. The planning should 
both permit the freedom to experience, while also stimulating the individual to a continuous 
development.   
It is in this spirit of the professors at RUC to insist on being defined as ‘supervisors’ for the 
students, not teachers.      
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Student participation at RU 
Student participation is obviously a great part of the education at RU, as the study 
organisation at HIB is 50 % traditional conducted lectures, and 50 % project work.30 As the 
superior themes for project work are very broad, it is important that the student is aware of 
his/her own interests and goals in order to get the most out of it. It means the student has 
the subjective responsibility, while the teacher has the objective responsibility to ensure 
that the students get the relevant insight (Ulriksen 71). The methods at RU inspire the 
student to participate and take responsibility for his/her own education, to a considerable 
extent.       
 
4.5.  Interdisciplinarity  
The use of Interdisciplinarity  
“Interdisciplinarity is holistic but superficial while disciplinary is in-depth but limited” 
(Ulriksen 1997,86)31.  
 
There are different combinations and approaches to the term interdisciplinarity32. Many of 
them are simultaneously present at Roskilde University, but a broad understanding of its 
educational purpose and value would be: to gain a broader understanding of one single 
problem. It means looking at a problem in three dimensions. Similar to one’s inability to 
only view a sculpture from one side, it must be viewed from all sides to reveal its entire 
form. This provides the student the means to explore issues from a variety of different 
perspectives, while simultaneously giving them exposure to multiple disciplines - a 
necessary factor for providing new knowledge within modern society. 
Furthermore, interdisciplinary work stimulates the attention paid by the student to science 
and technology as a true means of solving real problems” (Olesen, 217).  
 
                                                 
30 Based on the division of ECTC-point 
31 Translated from Danish: Tværfagligheden er det helhedsorienterede(men overfladiske), mens fagligheden er det 
dybdeborende(men afgrænsede) 
32 Other approaches that are also within this realm are: multidisciplinary (approaching a problem for several different 
subjects) or transdisciplinary (eliminating the boundaries between the subjects to approach a problem)(Ulriksen 1997,34)  
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Interdisciplinarity is not only fruitful but in a modern context necessary: “ If every sub-
system of the educational process establish a logic and systematic environment 
independently, it is no longer compatible with that of neighbouring systems, then the social 
problem in question is no longer perceptible” (Alheit qtd. In Jensen and Olesen, 72).  
 
According to Peter Alheit, history has already given us an example of interdisciplinarity, 
suggestively providing an accommodating solution for major social hurdle in Chicago, 
USA33, namely “American Pragmatism”34 of the Chicago School. As a massive 
collaboration of thought between John Dewey, George Herbert Mead, William James, and 
Charles Sanders Pierce, and covering such disciplines as philosophy, education, 
psychology, social psychology and logic (Alheit qtd. In Jensen and Olesen, 75).    
Implementation of interdisciplinarity at RU 
One of many reasons for Roskilde University incorporating interdisciplinarity into their 
education is the belief that real problems are interdisciplinary, and the point of view of 
these solutions should reflect this interdisciplinarity. Even the word interdisciplinarity is 
present in Roskilde University’s proclamation35. 
 
Not only is it “one of the secondary principles of project work” at Roskilde University 
according to Knud Illeris (Olesen, 27), but methods of interdisciplinarity are also strongly 
routed in the 2-year basic structure at RUC and sub-sequentially in the three-year 
superstructure. Interdisciplinarity is utilized within the courses, combining several 
academic fields such as the foundation course at Roskilde University in the humanistic 
basic structure: ‘History and Culture’. Essentially, a synthesis of several current and older 
academic disciplines such as anthropology, ethnology, political economy, sociology, 
cultural studies and history (which in more traditional academic settings is again split into a 
variety of different courses within itself) (Petersen, 12).    
                                                 
33 In the 1920’s Chicago experienced major changes in its socio-demographics, becoming the forum for several 
different ethnic and social backgrounds amongst a variety of different subcultures. This resulted in a variety of socio-
economic obstacles.  
34 An American movement in philosophy founded by C. S. Peirce and William James and marked by the doctrines that 
the meaning of conceptions is to be sought in their practical bearings, that the function of thought is to guide action, and 
that truth is preeminently to be tested by the practical consequences of belief. (Merriam Webster online dictionary) 
35 Due to the lack of an english source the following will be in Danish: Kombinationen af faglig fordybelse og 
tværfaglig helhedsorientering med henblik på kritisk og metodisk arbejde med videnskabelige problemstillinger og 
formidling af disse(bekendtgørelse nr. 706,§, stk. 2 nr. 4)  
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It is also essential to the basic structure in general, providing a simultaneous broad basic 
introduction to multiple academic disciplines and approaching different theories and 
methods interdisciplinarily. According to an article in Roskilde University’s own newspaper 
in 1997, the following was said: “The basic structure is interdisciplinary. That means that 
the student’s in the project work can chose problem definitions from their interests and 
without being limited to the discipline’s own division of what is and is not relevant to be 
engaged with36” (qtd. Ulriksen 1997,36). Furthermore, the superstructure implemented at 
RU supports interdisciplinarity, and was actually in its original form split into 
interdisciplinary themes. Now it finds its interdisciplinarity in the fact that one majors in two 
subjects, and has the option to combine both subjects within project work (Ulriksen, 34). 
Roskilde University major Tourism37 i.e. combines several academic fields into one major.  
 
4.6.  Project  work 
The term 
The term “project work” is, in itself, nothing unique or in anyway limited to Roskilde 
University. Project work is the work method of choice in many companies and institutions. 
Although a quite typical term, project is far from a well-defined concept. The nature of 
project work depends on where it is implemented, by whom and for what purpose. We will 
therefore look at project work as it has been implemented and developed at RU, who were 
the important individuals in its implementation and what purpose it is meant to serve. 
 
Project work at RU 
Project work can be traced back to the two Americans, Kilpatrick and John Dewey, who 
emphasized "learning by doing" and the importance of working with meaningful and 
complete tasks (Ulriksen, 17). Project work at RU has been present from the very 
beginning in 1972. It was chosen as the main form of study (Illeris qtd. In Jensen and 
                                                 
36 Translated from Danish (Ulriksen 1997, 36): “Basisuddannelserne er tværfaglige. Det betyder at de studerende i deres 
projektarbejde kan vælge problemstillinger ud fra interesser og uden at være bundet af faggrænsernes opdeling af, hvad 
der er relevant og irrelevant at beskæftige sig med” 
37 Tourism is a mixture between Geography and Business(Combination book, 2006; Communication department 
Roskilde university)  
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Olesen, 27) and defined as including all the new pedagogical ideas (although the exact 
definition probably wasn’t available until later). But at the same time it was also a 
revolutionary term. RU was a revolutionary development in the Danish educational system 
and project work was a big part of this new university. The students that came here, and 
who saw themselves as very revolutionary indeed (Illeris qtd. in Jensen and Olesen, 27) 
adopted project work as one of their identifiers: we have project work at RU and that is part 
of what defines us. This is still very much the case at RU today. Although the university is 
no longer revolutionary as such, it is still different – progressive, alternative, exceptional – 
and students as well as teachers still use the term project work as a marker of 
identification, many of them not aware of what project work really, at least pedagogically, 
consists of (a point that we will bring back later in the project). 
 
A compromising term 
Project work at RU is not one fixed idea but rather a compromising term that covers a 
number of other pedagogical concepts in use at RU. According to Knud Illeris, project work 
consists of problem orientation, exemplarity and participation direction38 as the main 
principles and interdisciplinarity and group work as secondary principles (qtd. in Jensen 
and Olesen, 27).  
We have described and explained these concepts above, each in their own right. Here we 
shall look at how they work together to form what people know as project work at RU, also 
commonly referred to as the project-pedagogy39.  
Problem orientation and interdisciplinarity: Problem orientated project work is considered 
the "correct" form of project work at RUC (Ulriksen 20). The orientation part of the term 
directs attention to the problem to be solved. Rather than focusing on one academic field 
or theory, the students’ aim is to solve the problem at hand by any means necessary. Here 
a clear connection to interdisciplinarity can be established. As mentioned earlier, 
interdisciplinarity allows the student to view the problem from several different angles thus 
enabling them to come up with a more complete solution for the problem. 
Student participation and problem orientation: One of the criteria for problem orientation is 
the subjective relevance criterion that demands the students' active participation in 
                                                 
38 Also referred to as Student Participation. 
39 Projektpædagogikken. 
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choosing the problem to be solved. The requirement here for student participation 
becomes quite self-explanatory. 
Exemplarity and problem orientation: The other criteria for problem orientation, the 
objective relevance, demands that the problem chosen for a project should be "an 
example representing the whole of a subject" and "representing bigger general problems 
of the social and cultural life", thereby linking problem orientation with exemplarity.  
Interdisciplinarity, exemplarity and problem orientation: Just like a sculpture has to be 
"viewed from all sides to reveal its entire form", a project work with the orientation on the 
problem – instead of a specific subject or academic field – must focus on the problem 
using more than one academic discipline (interdisciplinarity). This again, according to Negt, 
will give "the student the chance to see a problem in the frame of its societal relevance".  
Student participation and exemplarity: Exemplarity gives the student a unique opportunity 
to study an example in a subject and "grasp an even bigger picture of the 
interconnectedness of a certain subject" (exemplarity according to Wagenschein). At the 
same time exemplarity allows the student to "mirror himself in the light of society" and 
obtain a broader understanding of societal relevance of the problem (exemplarity 
according to Negt).  
 
These were just some of the ways in which the concepts intertwine, interact and support 
each other. According to Ulriksen, the exact combination of the concepts and to what 
extend they are utilized may vary (55). 
At RU these concepts are not always visible, and some people have not even heard of 
them, but project work is a term everybody is aware of and use frequently. Even the study 
guidelines state that 50 % of the study time should be used on project work40. 
Project work vs. group work 
The discussion on project work vs. group work is also of importance here. Although often 
connected both in theory and in practice, project work does not have to be done in groups 
and group work does not have to involve a project. Group work is a way to enhance the 
learning experience for the individual. But it is important to keep focus on the individual 
                                                 
40 Based on the division of ECTC-point. 
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within the group. The group cannot learn anything; only the individual can learn41. 
Therefore, even when group work is the preferred teaching method, focus most stay on 
the individual (Askeland qtd. in Jensen and Olesen, 246). That said RU is built on a 
tradition of project work in groups, which is evident in the way that all houses have group 
rooms with space for 7 people, and in the course of this study group work will often be 
included in the discussions. 
 
Project work is a modern phenomenon. There is, however, just a short history and tradition 
for the working method. Therefore, we question the theory by the means of analysing how 
it is experienced in reality.  
 
                                                 
41 The normal example to illustrate this point is to ask, "What knowledge is left if each individual leaves the group?" 
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5. Analysis of our empirical data 
We conducted seven interviews for this project. The methodological approach to the focus 
group interviews and single person interviews, respectively, has been outlined in our 
methodology chapter. Here we will explain how we approach the empirical data. 
5.1. Introduction to the analysis of the interviews 
Interview groups 
We can divide our interviews into four groups. Here we will merely provide a brief 
introduction. For more details concerning our interviews, please see the appendix. 
 
Preparation interviews 
We conducted an interview with representative of the student counselling office. This 
interview is not used directly in our analysis, but rather as a preparation to the focus group 
interviews, in order to qualify some of our questions. 
 
Focus group interviews 
Two focus group interviews were conducted: 
1. A group of 6 people from the Humanistic International Basis-study, House 3.1.1 (the 
house that we ourselves belong). This interview will from now on be referred to as 
HIB Focus Group. 
2. A group of 3 people from the Pedagogy Master study program. This interview will 
be referred to as Pedagogy Focus Group. 
 
Scholar interviews 
We interviewed three persons with in-depth knowledge about the project work pedagogy at 
RU: 
1. Lars Ulriksen  
2. Knud Illeris 
3. Arno Kaae 
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Administrative/Political interviews 
We were able to conduct an interview with RU's chancellor, Poul Holm. Whereas the 
scholar interviews were mostly concerned with pedagogy and educational methods, our 
interview with Poul Holm was more of an administrative and political nature, although we 
asked him roughly the same questions. We have therefore put this interview in a separate 
group. 
Opinion categorisation 
Based on extensive listening and note taking, performed by all of us, we were able to 
identify 10 themes in the interviews. When identifying the themes we put an emphasis on 
the focus group interviews, since we want the student’s experience as our point of 
departure. 
 
Themes 
The themes present in our empirical material are the following: 
 
1. What are we learning? 
The students in both focus groups talk about an insecurity concerning what they are 
learning. They feel they are learning something, but not quite sure what. 
 
2. The supervisor 
Both student-groups mentioned the supervisor's role as decisive in connection to their 
project work experience. All of the scholars talk about the importance of the supervisor. 
 
3. Learning by doing 
This theme is concerned with whether it is possible to learn the methods of project work 
before you start a project. The students showed signs of frustration because of lack of 
knowledge about how to work with problem orientated project (and group) work. 
 
4. Individualisation 
 39
Here the problems connected to the growing individualisation within society and its 
influence of RU's pedagogical methods. Is this a problem for student's choice of project 
problem? 
 
5. The need of project management 
Poul Holm talked about project management at RU and Lars Ulriksen also elaborated on 
his previous experiences with such arrangements. 
 
6. Prepare for a globalized world 
RU's education was discussed in several interviews as being one that prepares you for a 
globalized world. The students from the HIB focus group saw this partly as a result of their 
education being conducted 100% in English. 
 
7. Are we becoming experts? 
Students in both group talked about uncertainty about the qualifications they would have 
after completing an education at RU. They could name many positive things – especially 
social skills – but were unsure about whether they would become experts or not. 
 
8. Not wanting to make choices 
Here the theme is a student's wish not to make choices in connection with the educational 
methods of RU; is there a problem with not wanting to make choices when the methods of 
RU include student participation and own choice of project? 
 
9. The implied student? 
This theme is concerned with whether or not it is possible to define a student that fits RU's 
pedagogical methods. The HIB focus group was especially worried about if they were the 
kind of students who belonged at RU. 
 
10. Studying at RU and not learning 
Is it possible to study at RU at not learning anything? This is also concerned with whether 
people can and will pass through project work without performing any actual work 
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(especially in connection to a group work situation). This was the final theme that we found 
in the interviews. 
 
Rating the themes 
In order to figure out which themes to concentrate on we used Kvale's method on opinion 
categorisation (Kvale, 194) and made a rating of each theme based on their importance in 
the interviews. We have used markings from 0 to 5: 
• 0 means not mentioned at all 
• 1 means briefly discussed when we ask about it 
• 2 means discussed when we ask about it 
• 3 means briefly discussed before we ask 
• 4 means discussed before we ask 
• 5 means a point that was discussed as a main part of the project without us having 
to ask about it. 
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Theme/Empirical 
Data 
HIB 
Focus 
Group 
Pedagogy 
Focus 
Group  
Lars 
Ulriksen 
Knud 
Illeris 
Arno Kaae Poul Holm 
What are we 
learning? 
5 4 4 5 4 4 
The supervisor 4 3 4 5 5 3 
Learning by 
doing 
4 3 3 4 4 2 
Individualisation 1 1 0 2 1 2 
Project 
management 
0 0 3 0 0 3 
Globalized world 3 0 1 1 1 3 
Are we becoming 
experts? 
4 5 4 4 4 4 
Not wanting to 
make choices 
2 0 3 1 2 0 
The Implied 
Student 
4 3 5 3 4 3 
Studying at RU 
and not learning 
3 4 2 2 2 2 
 
Choosing the themes 
Based on this rating we can see that the five most dominant themes are: 
• Learning by doing 
• What are we learning? 
• The Implied Student 
• Are we becoming experts? 
• The supervisor 
 
This process proved us wrong in some of our assumptions made beforehand. We had 
expected the theme of individualisation to be a major one, both among the students and 
the scholars, but it turned out to be of less importance compared to the other ones. Other 
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themes turned out to merge together, like learning by doing and the theme of project 
management.  
 
Here we present the five dominant themes. 
 
5.2. Learning by doing 
Introduction 
The concept of “learning by doing” is central in all of RU’s pedagogy. Project work is built 
up around this concept but how does it in reality work. According to John Dewey it was an 
eclectic approach that would build the necessary democratic frame in which learning would 
flourish. Dewey was convinced that, learning should be an active process, organized after 
a changeable world. RU’s educational methods are increasingly built up around the fact 
that the world is under constant change. It almost seems irrational to disagree that actively 
involving the student supports his/her motivation - which in large is the cornerstone for 
his/her systemic progression of acquired knowledge. Despite this there are still some 
obstacles with Dewey’s theory that we will approach in the following.   
 
The frustration 
Using our empirical data we were able to draw a picture of how well the student’s 
understand and more importantly functions under the concept of learning by doing. 
Furthermore we will draw upon arguments posed by researches, which in some way have 
been connected to RU’s pedagogy since its birth.  
It became clear to us that there were some reoccurring experiences with the concept of 
learning by doing in our representative data from RU students - particularly amongst 
second semester students on their reflection of their first semester. For them there was a 
collective frustration caused by – as the expression goes - “being thrown into the lion’s 
cage”. Students have no previous experience with problem oriented project work; 
something that Knud Illeris had hoped would have by now been passed down through the 
educational system. This brought together with the University’s conscious choice, through 
years of experience, of leaving the students somewhat in the dark (App 1; Illeris, Knud, 
min.29:06). This creates a certain sense of confusion amongst students. In our focus 
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group interviews some of the following statements were expressed: “In these early stages I 
do not think they (the methods) work because all of these things demand experience or 
some sort of knowledge about it, I have been missing some guidance in method and how 
to use these things and make the most of them. But one of the best ways to learn these 
things is just to try them and do them yourself; I think that it will come to you. It is 
frustrating because you feel like you need all these things right now” (Male, App 1, H.I.B 
focus group interview, 1:13:55). This statement represents to a large degree the collective 
opinion of our focus group from the humanities basic studies. According to this statement, 
it seems that the students acknowledge the fact that learning by doing is maybe the best 
way to learn project work. At the same time there seems to be a lack a communication on 
behalf of the university that, this is in fact the best way to learn project work, and that there 
is no way to avoid starting the process somewhat blindsided.  
 
An advantage with the concept of learning by doing is, at its core it provides a great sense 
of motivation for the student. On this the following collective view was expressed: “When 
you study something you do not really understand it until you use it in the real world. It is 
hard to see what the theory is good for, and is not good for, until you use it. It is not quite 
the same but it is a little bit this way that you use the theories in the project work and 
therefore gain a better understanding of them”(Female, App 1, H.I.B, min 48:35).  
 
Similar viewpoints were expressed from master students in the educational studies 
department. A reoccurring theme for them – and one, which we have also discussed in 
detail in this chapter, is, the correlation between “learning by doing” and reflecting over 
exactly what one has learned. We have all been raised in an environment that is fixated 
with scientific knowledge and the ability to test and measure acquired knowledge. The 
whole concept of project work and “learning by doing” can leave one with a sense of doubt 
in terms of one’s own academic level, since it is under a constant state of challenge and 
evolution. A process of reflection is missing; otherwise it can be hard to put your finger on 
what new competences one has learned. On this matter the following was said: “Too much 
time passed before I felt that, I had good solid qualitative response, on what I can do. A 
sense of having been evaluated based on fair criteria” (App 1; Educational Studies, min.13: 
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50)42.  Although this statement is representative of several things, it is primarily a longing 
for more traditional testing – again a reaction to the uncertainty of learning by doing. The 
following statement again represents a natural scepticism towards “learning by doing “: “I 
do not know if it is didactic; throw yourselves out there and try it, then you will discover 
how it is (says this with a frustrated vocal tone). I would have liked in the first project a 
supervisor that also looked at the way in which the group functioned. Most of the time the 
supervisor does not discover this until the project is turned in and they can hear they group 
is divided” (App 1, Male, Education Studies, min. 1.27:40)43.  
 
Limitations/Solutions: 
On the basis of these statements we ask ourselves the following questions: what is being 
done to counteract the student’s experience of “learning by doing” as something lacking 
and unfinished? 
 The truth is that some things have been done, but the majority of them have either not 
had the appropriate weight or have continued to be ineffective, according to students and 
experts alike. Lars Ulriksen was one of the individuals that helped create the first course in 
project management (Appendix 1; Lars Ulriksen Interview, min. 32:00). But it was not until 
several years later that the initiative was taken for such a course to be offered for 2 
semester basic study students. This course was first offered in 2006 for all basic houses 
and was widely accepted (Appendix 1, Poul Holm interview, min. 34:07). This brings us to 
another quote by Poul Holm: “Everybody knows that project work demands an intransigent 
control otherwise it can go terribly of track. We have not been good at providing teaching 
in project management and gathering up on what we have learned; this is something that 
we need to do” (app. 1; Poul Holm interviews, min. 34:40)44.  Lars Ulriksen says that it is a 
conscious choice to let the students do a project, and then process one’s experiences 
                                                 
42 Translated from Danish: ”Der kan gå for lang tid før han "føler, at nu har jeg fået en god, kvalitativ respons på det, som jeg kan, jeg er blevet 
vurderet ud efter nogle rimelige krav".  
 
43 Translated from Danish: "Jeg ved ikke om det er sådan didaktisk; kast jer ud i det og prøv det, så finder I ud af hvordan det er (lyder frustreret)". 
"Men jeg kunne godt tænke mig, at måske inde det første projekt, så havde man en vejleder, som også kiggede på, hvordan gruppen fungerede. De 
finder jo typisk først ud af det, når projektet bliver afleveret og de kan høre, at der er splid i gruppen". 
 
44 Translated from Danish: Erhverv ved at projektarbejde kræver en benhård styring ellers kan det ryge forfærdeligt i sporet. Det har vi altså været 
meget dårligt til at lave undervisning i og samle op på og det skal vi bestemt.  
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(App. 1; Lars Ulriksen interview, min. 34:20). The idea of gathering up on what one has 
learned, a process of reflection seems to be something that there is a wide 
coconsciousness around, but does not yet exist in the degree that might be necessary in 
order for the process of learning by doing, and problem oriented project work for that 
matter, to be efficient. Project coaching expert, Arno Kaae agreed with Lars Ulriksen: “One 
cannot explain project work to its fullest in any way other than it is something one has to 
experience. To think that you can learn it by having a whole bunch of courses from the 
start has in my opinion no hold” (app. 1, Arno Kaae interview, min. 1:01)45.   
Another concrete task that is being completed is an introduction to project work throughout 
the introductory period for new students- here one constantly has the opportunity to be 
critical and try to add more material under this period. A lot of the material is forgotten in a 
mist of an overload of new experiences social and academic (App. 1; Lars Ulriksen, min.33: 
30).  
The trick according to Arno Kaae is to” Put some theory in, once you have some 
experience, simultaneously with a reflection on one’s experience, to get even more (app. 1, 
Arno Kaae interview, min. 1:01)46.  
 
Conclusion 
Conclusively we would like to quote from John Dewey “It is important for the student to 
have qualitative and relevant experiences, in order to be motivated (Dewey 26). The 
student can only see the relevance in his experiences, if he understands them, and sees a 
natural progression. The majority of our focus group interview subjects, and the majority of 
our educational science experts agreed that project work can primarily only be learned by 
doing it. At the same time the students still felt a sense of confusion and a feeling a being 
lost during their first semester project. Is there a way to counteract these emotions? To 
some degree their emotions must be considered very natural. We have all been raised in 
                                                 
45 Translated from Danish: ”Det bedste måde at introducere til sådan nogen ting er, det er at folk selv tænker de her koncepter en sted for man holder 
en helt masse kurser og forelæsninger om hvordan det er at gå her. Og det er også lidt det man prøver med Rusvejledningen. Start med at spørge hvad 
er RUC for dig også stille spørgsmålstegn på baggrund af dette, Man kan ikke forklare projekt arbejde fuld ud på nogen måde andet end det er noget 
som man skal afprøve. Det der med at tror man kan lære det ved at have en helt masser kurser fra starten, den holder ikke på nogen måde mener jeg”.  
 
 
46 Translated from Danish: ”Det er noget med kunsten af at lægge nogen ind når man får gjort sig nogen erfaringer, sideløbende med at reflektere over 
sine erfaring og få mere med”.  
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an environment that is fixated with scientific knowledge and the ability to test and measure 
acquired knowledge. Throughout the students’ first semester project they are left with a 
feeling of uncertainty. According to our educational science experts, the only way to 
counteract this is by a constant process of reflection.  
As Chancellor Poul Holm says “ In every learning process we have the feeling that we do 
not know enough or that we constantly need to know more to even feel like we can keep 
up. This frustrating process is something that every individual meets when we are 
challenged” (Appendix 1; Poul Holm interview. Min.47: 50) 47. To create individual opinions 
and new material takes time, it takes a process of reflection. In the end it mostly comes 
down to the fact that the students have to accept that they are learning in a different way, 
with different methods, which demand a pre-understanding of their productivity and a lot of 
patience in order to have experience enough to be able to have a sense of certainty and 
purpose in what one is doing, and more importantly, what he/she is learning. 
 
 
5.3. What are we learning? 
Knowledge is an indefinable term, as it is not something to be measured. Hence a 
discussion concerning the optimum profits of education at RU will to some extent be 
subjective, given that the students have different starting points, driving forces and goals. 
However, one could take a step back and look at the formulation of RU’s pedagogical 
methods, as these might give us a clearer idea of the overall intentions. 
The method of problem oriented project work was implemented at RU in order to fulfil 
some of the demands put forward by among others DSF back in the rise of RU. 
 
Nevertheless, a returning problem for students at RU is that they are not able to define 
what they actually have learned from the process of project work, as often the profit of 
project work is not that clear to the students. The fact that the process should result in 
                                                 
47
 Translated from Danish:” Det kan være at man opliver det som man gøre i en hvert læringsproces at man har den følelse at man ikke vide nok, 
eller at man hele tiden skal tilegne sig mere for at overhoved at føle, at man er med.  
De der frustrerende proces kommer man igennem hver gang man har i udfordring”.  
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gaining professional, academic as well as personal and social skills is often lost in 
confusion, as expressed in our focus group interview. 
 
The students from our focus group interview at HIB acknowledge that the social skills and 
qualities of project work are obvious, while the academic qualifications can be questioned: 
“The thoughts that I had were - what is going to be the quality of the education, because 
often time, with experimental or alternative education you emphasize something else. 
Then the traditional suffers, all the things with group work and stuff are great, but then in 
the end, how will the quality come out” (Male, App. HIB focus group, min 39:20). This 
student is not aware of the possibilities that lie within the concept of exemplarity – one 
example should reflect the whole. A student, who is conscious of this, and who can be 
found in the focus group interview at the educational studies, does not see an impressive 
reference frame as the (only) way to be accredited for acquired knowledge: “What I 
consider to be able to do and offer when I get out of here [RU], is not as much to have a 
huge academic fingertip knowledge. I have got an overview of a field, which makes it 
possible for me to find the answers [when problems occur]48.” (Male, App. focus group, 
1:13:40) This student has no doubts about the academic qualifications this education 
offers. The fact that the person is a master’s student does influence his view upon his 
education – by the 8th semester one has far more experience to draw upon concerning the 
process and profits of project work. In addition to this a student from educational studies 
also benefits from the insight this study direction provides, as he/she during the studies 
has a continuous opportunity to reflect upon their own learning.                        
But as Arno Kaae formulates it, professional profits can be questioned, as it is not a finite 
term. He elaborates this, stating that society does not only need people with specialist 
competences, but also generalist competences.  Narrowness prevents the ability to 
communicate, which is a skill in itself (Arno Kaae, App. min.26.22). The fact that the 
students acquire some basic competences within the field of technical, as well as social 
skills are important to identify, in order to avoid doubt concerning the fruit of one’s labours. 
When you – as a student – are unable to define your competences, it creates uncertainty 
concerning your intellectual capacity. If one is not able to see the relevance and coherence 
in one’s work, the effort seems wasted. This will influence the student’s motivation as Lars 
                                                 
48 “Det som jeg regner med at kunne, det som jeg regner med at tilbyde, når jeg kommer ud herfra, det er ikke så meget, 
at jeg har en stor faglig paratviden. Jeg har et overblik over et felt, som gør, at jeg kan gå ind og finde svarene” 
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Ulriksen points out: […] if you, as a student, get insecure of what you are doing is 
meaningful. If it means that you start to doubt whether you get anything out of it49” (App. 
min 38.40). Furthermore, by the end of the education it is difficult for the student to 
promote oneself based on the skills archived at RU, if the student is not fully aware of 
his/her own abilities.    
 
What the students experience in the process of problem oriented project work is 
accommodative learning.  The accommodative learning process is frustrating and 
demanding as it continually forces the student to revise his/her knowledge-patterns in 
order to creatively, openly and critically rethink already existing knowledge. This way of 
gaining knowledge can be beneficially used in several situations thus it is an obvious 
learning method at RU, which considerably emphasizes problem orientation and the 
qualities of this. The problem seems to be that the students immediately do not see the 
values of this learning method in the short run. It is a way of thinking as Lars Ulriksen 
states – not tangible facts that can be measured. So – where does that lead us? 
 
The keywords in terms of solving this reoccurring problem must be reflection and 
evaluation. It is important for the individual to label oneself: to define one’s abilities and 
limitations. Often it is first in the light of distance one can reflect upon the intense course of 
project work and define what the profits of this were. This is a valuable process that must 
be assisted from a person outside a group in order to value one’s newfound knowledge.    
 
5.4. The Implied Student 
“[…] We are not the ideal audience for RUC, and that is exactly the reason why we should 
go here, to take responsibility and be able to work in a unit instead, and I think that those 
things that we might considered negative with project work are considered negative 
because we need to learn them. It is not something that we are born with, we are born as 
self centred people most of us so it is good to learn these things” (Female, App 1, H.I.B, 
min. 1:43:42). 
This is the answer that one of our interviewees gave us, as we asked her the question: 
                                                 
49 ”[…] dårligt hvis man som studerende bliver usikker på om det man laver er meningsfyldt. Hvis det betyder at man 
begynder at tvivle på hvad det faktisk er man får ud af det”  
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“Besides the attributes of freedom the educational methods come with a lot of duties such 
as endurance, responsibility, choice making, active participation and the ability of self-
motivation. How do you function in accordance with the frames of these duties set? 
As the project progressed this is one of the statements that we kept referring to in our 
discussions in the group. It seemed that this interviewee had nailed down a term that 
suddenly provided us with a theme that we could work with: the audience of RU. 
This audience being our interviewees and ourselves – could one define us from a certain 
ideal of a student, fitting better to RU than others, and possessing certain qualities that 
would make this student somehow more capable of success than others? 
It proved to become a theme that would reoccur further on as we made single-person 
interviews with the various people, who now stands as a reminiscence of RU’s beginning. 
 
As we presented this term the ideal audience of RU, and the claim that we were not the 
ideal one to Knud Illeris, we found out that he agreed to some extent, only his 
interpretation of this claim was based on a historical context; he referred to considerations 
concerning who had the ability to study in the 60s and 70s. The social democrats wanted a 
bigger variety at the universities, and wanted to create a smaller void in the population. 
This was supposed to happen by i.e. making the universities less elitist and more 
accessible to all social layers of the population. 
But what happened from the creation of RUC until now is that people attending RU are 
mainly children of academics, and so in that context, we are not the ideal audience. He 
also stressed that during group formations, the individualism that is very present among 
the young people of today, has an effect on how the students take care of one another. He 
says that in the beginning of RU, the students were much more focused on getting 
everyone in a group, before anything else could happen. 
 
We spoke to Poul Holm about the results of our focus group interviews, and he provided 
us with a point that also Lars Ulriksen made, namely that the demanding aspects of the 
project pedagogy cannot mainly be viewed as negative: 
 
“I see no problem in that the student has to go through these demanding aspects. I think 
that a university education is about making an effort. We educate future leaders, teachers, 
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consultants etc. So, if you have to be able to make it, it is important that, while you are 
young and susceptible, are exposed to some demands, which are high. If we do not put 
you under pressure, I would say we had a problem” 50(Min: 15-20, Poul Holm Interview). 
This is a valid point. The experiences are mainly positive; we have shown that in our 
project, by analysing our empirical data. So the main problem concerning being the ideal 
student at RU might not have something to do with the pedagogical aspects. 
 
Lars Ulriksen wrote an article called “The Implied Student”. In this article he uses the 
concept ‘the implied reader’ to elaborate on an analysis made of the conditions under 
which students attend Copenhagen University and Roskilde University. In that context he 
redefines the concept, and calls it ‘the implied student’. The concept can be understood as 
a structure which provides “the conditions for interacting with the educational form and 
content offered by the student" (Ulriksen, 6). This term the implied student is relevant in 
our project as it i.e. attempts to define what kind of qualities and qualifications a RUC 
student should have. 
Lars Ulriksen recommended this article to us, as we spoke to him on Monday the 7th of 
May. During our conversation with him, he spoke about how the student could fit into the 
study by i.e. being critical, as the pedagogy encourages critical thinking: 
RU’s pedagogy encourages critical attitudes, but there have been critical students 
beforehand, and conversely there are plenty of students at RU, who write projects without 
a “spark of criticism in them”51 (Min. 15:30, Lars Ulriksen Interview). 
 
This critical thinking is something we have already seen in both problem orientation, 
participant direction and as a foundational argument for accumulative learning. We also 
know this term from our own processes of project work, beginning with the part of the 
project were the group has to create a cardinal question. 
 
                                                 
50 Translated from Danish: “Jeg ser intet problem i den studerende skal igennem disse krævende aspekter. Jeg mener 
universitetsuddannelsen man handel om at man skal anstrenge sig. Vi uddaner fremtidens, leder, lærer, konsulenter osv. 
Så hvis I skal kunne klare jer er det vigtigt at mens man er ung og modtagelig bliver udsat for en rækken krav, som er 
hårde. Hvis vi ikke presset jer så vil jeg sige, at vi havde et problem.” 
 
51 Translated from Danish: “RUCs pædagogik lægger op til kritiske holdninger, men der har været kritiske studerende 
før og omvendt er der masser af studerende på RUC, som skriver projekter uden en "gnist af kritik i dem". 
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He also states that students of RU should take project work seriously, as the part of the 
study where the students are prepared for the labour marked and for life, with all the 
valuable aspects of project work there is.  
(It is) a problem that some students have this approach to their study: “Within the courses 
you learn what you are supposed to. Within the projects you learn what you feel like”. (This 
is a) fundamental misunderstanding of the project work”52 (Min: 17:40, Lars Ulriksen 
Interview). 
One of our interview subjects also said something in relation to this: 
”You can see in this course I really want or need this so I can prioritize what I put my 
energy into. I feel that the structure at RUC gives you the opportunity to do this I find. You 
do what you have to do in a course that does not interest you so much then you put your 
energy into something else like you project”(Male, HIB interview, min: 1:61:51). 
 
Lars Ulriksen is willing to talk about certain demands for the audience of RU. He says:  
“One of the qualities that you are supposed to have to be able to study at RU is the ability 
to discipline oneself. You have to want something. The frames presuppose that the 
students want something themselves. […] On the one hand, it fits like a hand in a glove to 
the modern student, because we continuously, throughout the progress of our education, 
have been asked what we would like to work with. On the other hand it presupposes that 
the students want something with their studies53 (Min: 19:30-19:45, Lars Ulriksen 
Interview).  
This is of course an advantage for all students – to have goals in their studies. But as Lars 
Ulriksen elaborates he gives us an in depth explanation of the crucial profile of what a RU 
student has to live up to: 
“One modern problem at RU might be that some of the arriving students do not have any 
particular wants or goals, they just want something. Some might come to RU, not because 
they want to go to RU in particular, but because they did not know what else to do. ”[…] 
RU fits someone who is minded for cooperation. It becomes increasingly hard to make it 
                                                 
52 Translated from Danish: “Problem nogen studerende har denne tilgang til deres studier: "I kurserne lærer man det 
man skal. I projekterne laver man det man har lyst til!" "Fundamental misforståelse af projektarbejdet". 
53 Translated from Danish; “Noget af det man skal kunne for at studere på RUC er, at "disciplinere sig selv". "Man skal 
ville noget". "Formen forudsætter, at de studerende selv vil noget!" […]19:45 "På den ene side, så passer det som fod i 
hose med den moderne studerende" fordi vi er blevet spurgt hele vejen igennem vores uddannelsesforløb om hvad vi vil 
arbejde med.  På den anden side forudsætter det, at de studerende vil noget med deres studier.” 
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without being capable of cooperation, so to speak, and maybe it is true that you should go 
to RU if this is something that you cannot do” 54(Min: 20:15-45:05, Lars Ulriksen Interview). 
 
This becomes the gathering comment for our thoughts on the implied student, as he 
answers the comment that our interviewee made in the beginning. 
   
To return to the point that all of our scholars have agreed on, and put emphasis on, is that 
it is not impossible for a young student to exist and study at RU, if the student is motivated, 
willing to cooperate, is capable of appreciating listening to others and has some goals that 
they follow. There might be some who try to do as little as possible, but during the social 
processes the pressure might be too hard to handle for a free-rider. 
So what is the issue then? 
 
This is where we once again tie the ends, and go back to the word uncertainty. 
This is our concluding word, a word that will stand both as a key word in the improvements 
that we will suggest for future RU semester planning, and also for the main issue of the 
basic study students. 
When this uncertainty about how the concepts work exists, it leads to frustration, doubt 
and scepticism. We think this might be possible to solve. 
 
5.5.  Are we becoming experts? 
RU has, since its beginning, been criticized for not covering the subjects under study as a 
whole. It has been accused of fragmenting the subject through project work.  
Students, who chose to study at Roskilde University, chose to dedicate five years of their 
lives to scientific study (at least to a certain extent), just as students at traditional 
universities do. 
                                                 
54 Translated from Danish:"Et moderne problem på RUC kan derfor være, at der kommer studerende som ikke vil noget 
specielt men bare vil noget. Nogen kommer måske ikke fordi de vil RUC, men fordi de ikke viste hvad de ellers skulle." 
45:05 – "RUC passer til nogen, som er indstillet i at arbejde sammen med andre." Man kan så sige, at det bliver stigende 
svært, at klare sig uden at kunne med andre, og måske derfor passer det, at man netop skal gå på RUC, hvis man ikke 
kan.” 
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One should assume that the students doubt the educational system they got themselves 
involved in, when confronted with the critique that they do not cover the whole subject with 
their study, forcing them to ask the question: Do I become an expert in the field I am 
studying, do I learn enough? 
 
This question was raised when we were interviewing students from the master programme 
in educational studies, where we got the following response: 
“I think I am an expert already, in the specific subject- combination I am studying”55 (Male 
app. Educational Studies focus group 1:31:44). The rest of the group agreed and the all so 
logical question of becoming an expert or not, did not seem to provoke any of the 
participants. 
After statements like this it is safe to say that these particular students, who are studying 
educational science, do have confidence and trust in their education. They had a chance 
to reflect upon the method of project work since that is a topic of the curriculum in 
educational science at RU. 
 
Undergraduate students at HIB, who did not consciously and collectively reflect on the 
method of project work were less confident. 
During the focus group interviews we briefly presented the five different concepts, we were 
working with, using a PowerPoint presentation (app.4). The students were asked whether 
they could recognize any of these educational concepts in their education at RU. Four of 
the participants answered that they could recognize them “all except exemplarity” (app. 
HIB focus group 1:13:12), while the fifth of them answered; “Exemplarity is a concept that I 
heard of before, but is now again new, that was not as present for me as the other ones” 
(app. 1 HIB focus group 1:11:28).  
This unawareness of what the student is doing and how he/she is thought to work creates 
uncertainty, which among others is represented in the following citation:  
“The thoughts that I had were: what is going to be the quality of the education because 
often time with experimental or alternative education, you emphasize something else, then 
the traditional suffers, all the things with group work and stuff are great but then in the end 
how will the quality come out” (Male App. HIB focus group min 39:20). 
                                                 
55 Translation: Altso jeg føler allerade jeg er expert i den specifikke fagkombination jeg læser 
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Is this doubt justified, can a student become an expert by the alternative means of project 
work? 
When addressing this question in the interview with Knud Illeris, he strongly accentuates 
that education is not a question of quantity, as there are always going to be holes in a 
subject, which have to be filled out through studying. He exemplifies his point in the 
following: “In a subject like history for example, it is impossible not to have holes in the 
subject matter” (app. Knud Illeris 39:51)56. This is addressing the idea that the subject 
matter of history consists of the countless hard data delivered of the past.    
 
Exemplarity, referred to as the ideology behind project work, is, like explained before, an 
attempt to solve this very problem of subject matter abundance. It is a way of reaching 
expertise without being confronted with the unsolvable task of studying all what is 
considered relevant for the subject, in the three to eight year time frame a study usually 
has. The idea of an example representing the whole is supposed to provide the 
opportunity of a thorough study, instead of a superficial “touch upon” way of studying, 
Rather than the student racing to acquire the maximum quantity of knowledge, he/she 
instead strives for the best possible quality.  
 
There is an explanation for the students’ doubt and uncertainty. Project work at RU is 
interdisciplinary, partly due to the fact that the exemplary principle, as it has existed at RU, 
was mostly inspired by Oskar Negt. The thought is that “an example is supposed to 
represent the whole”. What Negt is referring to is society and not the subject. 
The student is not studying a particular subject, but interdisciplinary problems. When a 
student is not studying a particular subject he of course cannot become an expert in the 
subject, and that is where one basic misunderstanding might be found. A student at RU 
chooses the topics he/she writes projects about. Given this choice he/she is also given the 
responsibility of choosing project-topics that should in one way or the other be connected 
to each other, since it is the student who has to define his/her area of expertise.      
 
                                                 
56 Translated from Danish: I et fag som historie er det umuligt ikke at have huller I det faglige stoff 
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The same student, from the masters program in pedagogy, who said he already felt that 
he was an expert explained earlier in the interview: “What I consider to be able to do, and 
offer, when I get out of here [RU], is not so much to have a huge academic fingertip 
knowledge. I’ve got an overview of a field, which makes it possible for me to find the 
answers [when problems occur]”57 (Boy, app. Educational science focus group 1:13:40). 
 
The student sews together his field of study, flexibly and personally from the first semester 
on. There are two major differences, though between the masters’ student from 
educational science, who trusts the idea of project work and the basic study HIB student, 
who is sceptical towards it. The guy from the educational science masters program has 
three more years of experience, and an understanding of the theoretical background of the 
method he is studying under. The HIB student does neither have the same experience nor 
does he have the understanding of project work.  
 
Becoming an expert at RU necessitates making the right choices, since the student 
chooses what he is going to be an expert in. In order for a student to make the most out of 
his education, to become an expert and to make the right choices he needs to have an 
understanding of the ideology behind project work and the opportunity to reflect over what 
he has learned in the last projects and how he did so.  
 
So the critique is in fact misplaced when focusing on expertise in subject matter, or the 
efficiency of exemplarity. It rather should be directed towards the student’s lack of knowing 
what he/she is an expert in. 
 
5.6. The supervisor 
The supervisor's role 
The supervisor's role in project work at RU is an important and remarkably difficult one. 
According to the concept of student participation, the teacher should be a co-player more 
than an authority. Nevertheless, the supervisor holds a great responsibility in terms how 
                                                 
57 Translation "Det som jeg regner med at kunne, det som jeg regner med at tilbyde, når jeg kommer ud herfra, det er 
ikke så meget, at jeg har en stor faglig paratviden. Jeg har et overblik over et felt, som gør, at jeg kan gå ind og finde 
svarene" 
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the student experiences learning and the actual level of education. In connection to the 
objective relevance criteria of problem orientation, Knud Illeris says: "To a considerable 
extent, I think it is the teacher's responsibility (App. Knud Illeris, 43:00)58. On the other 
hand, Arno Kaae points out that supervisors face difficult tasks e.g. when they are required 
to surrender to the higher principle of the students' free choice of project-problems, a 
ground-pillar in the pedagogy of RU (see the subjective relevance criteria of problem 
orientation) and must supervise projects investigating a problem, which lies outside of their 
field of expertise (App. Arno Kaae, 1:02:30)59. He offers a description for the supervisor's 
work at RU: "The supervisor's task is […] to challenge the students based on how far they 
are" (App. Arno Kaae, 1:06:33)60. But challenging enough without being authoritative is not 
easy. 
 
The student's awareness 
The students that we talked to in were very aware of the supervisor's importance and of 
this person’s amount of influence on the students’ work: 
 
I think it is a really good thing (the freedom of the study), but it also requires 
really, really good supervisors, especially in the basis years, where you do not 
have a lot of experience with project oriented project work. It is very broad and 
you can basically write about anything you want, but there is a possibility that 
you write something and it is crap and you will not learn anything theoretical 
from it or anything that you can use further on, but if you have a good 
supervisor, who can guide you and say, well, it is a good angle, but maybe 
you should twist it a little bit like this and you will get much more from it. So I 
like the freedom in that sense, but it, I mean, where we are now we are kind of 
depending on supervisors who can guide us, because we do not have the 
experience to do it ourselves. (Girl in App. HIB focus group, 1:10:20) 
 
                                                 
58 "Jeg syntes i betydelig omfang det er lærerens ansvar (at dække the objective criteria of problem orientation)" (App. 
Knud Illeris, 43:00). 
59 "The frie projekt valg er en af grund pinene i den RUC'ske pædagogik […] men så betyder det jo, at så får vi ikke 
altid lige en vejleder, som kan noget om det projekt jeg (den studerende) skriver" (App. Arno Kaae, 1:02:30). The 
problem was actually presented from the student's point of view, but must be consider a just as valid issue for the 
supervisor. 
60 "Vejlederens opgave er […] at udfordre de studerende på baggrund af, hvor de er" (App. Arno Kaae, 1:06:33). 
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The students desired the supervisor as more present in situations, where the methods of 
education at RU become difficult to manage: "Sometimes I miss some limits, because it 
(project work) can 'run away' from you" (Male in App. Educational Studies focus group, 
56:35)61.  
 
The Implied Supervisor 
Inspired by Lars Ulriksen's concept of The Implied Student, we can define The Implied 
Supervisor of RU. Arno Kaae notes that it is not advisable to make a strict definition of the 
supervisor role, since it will only result in inflexible rules; he correctly states that, "… 
projects differ, the people differ, and the supervisors differ" (App. Arno Kaae, 1:08:00)62. 
We agree, and will not try to come with an answer for neither the "ideal" supervisor nor any 
kind of rules. We can, however, say something about what we have found to be key 
elements in the interaction between the supervisor and the framework of project work.  
 
Active participation 
The nature of project work requires the students at the forefront of the project, but the 
success requires the supervisor's active involvement: "In order to supervise acceptably, 
one needs to be involved in some of the discussions along the way…" (App. Arno Kaae, 
1:10:38)63. For many supervisors it seems to be difficult to enter into the project as a 
participant64. They keep a distance not wanting to run the risk of taking control of the 
project, but as a result the students often miss their presence and guidance. A supervisor's 
active involvement is always a must, but a graduate change in responsibility from 
supervision of under-graduate projects to that of graduate projects is natural, and also the 
wish of the students we talked to. 
 
 
 
                                                 
61 "Nogen gange kunne jeg godt savne nogen rammer, fordi at det kommer til at løbe løbsk" (Dreng i Pædagogik 
fokusgruppe, 56:35). 
62 "[…] projektet er forskelligt, menneskene er forskellige, vejlederen er forskellig" (App. Arno Kaae, 1:08:00), talking 
about not making strict rules about the supervisor's role. 
63 "For at kunne vejlede ordenligt, så har man også brug for at blive involveret i nogen af de diskussioner, der hvor man 
er undervejs…" (App. Arno Kaae, 1:10:38). 
64 This has become more difficult over the years. At the beginning of RU and project work, the gab between teacher and 
students was not as significant and working on equal terms not as hard. 
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Educating educators 
The role of project supervisors within the RU pedagogy is a new role for many teachers, 
especially those coming from other universities. Uncertainty in how one should act often 
leads to either a passive involvement or an overly use of authority in an attempt to teach in 
the "traditional" way. More experienced supervisors also need to be sure to stay up-to-date 
in order to ensure an optimal supervision of the students.  
For this reason, training of the supervisors is an important step in ensuring a high quality of 
education, as our rector Poul Holm also told us (App. Poul Holm, 31:00). This pedagogical 
training (and research within the same field) is already present at RU through the UNIPÆD 
project65.    
 
But training of supervisors can only get you so far. More important is the attitude of the 
supervisors. 
 
The pedagogical effects of supervisor’s appreciating the project work 
In this project we have shown how project work is an innovative and modern way of 
teaching. The interviews with experts on educational science have confirmed the 
relevance of project work and Poul Holm has underlined that project work is key to the 
education at RU. 
As a result, the efficiency of project work suffers, as it is not performed whole-heartedly, 
maybe even more so than traditional education. The concept of exemplarity does not work 
if the supervisor does not emphasize and agree with the representative value of the project 
work. Doing it half is close to not doing it at all. Trust in the project pedagogy is needed in 
order for it to work. 
Here the supervisors play an enormous role, because the trust and sense of security must 
come from them. Through their involvement in the process they have to mediate the 
message of, "Yes, you are learning something" and this they can only do if they actually 
believe it themselves. But that is not always the case, and might have gotten worse over 
time. 
Knud Illeris believes that: 
                                                 
65 A discussion of the pedagogical training at RU is not within the scoop of this project, but we refer to the following 
website for additional information: http://www.ruc.dk/unipaed/om_unipaed/ (in Danish). We can only conclude that this 
work is important and should not be taken lightly.  
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With regards to the teachers there are clear signs of recession. While all 
teachers, except very few were prepared for this (the pedagogy of RU) in the 
beginning, and they did their best. Today it is probably the majority of the 
teachers, who actually have a more traditional academic orientation and who 
arguably, deep in their hearts, believe that it is all about mastering one subject. 
(App. Knud Illeris, 27:05)66. 
 
If the supervisors of RU are uncertain about whether the project pedagogy works or not, 
how should the students ever feel comfortable and secure about their education? 
If one single attribute of The Implied Supervisor at RU should be emphasized as the one 
that, under no circumstances can be neglected, trust in the pedagogical concepts behind 
project work has to be it. 
 
                                                 
66 "Med hensyn til lærerne er der tydelige tilbage skridt. Mens alle lærere, på nær nogen ganske få undtagelser, var 
indstillet på det her i begyndelsen, og gjorde deres bedste …. Så er det i dag formodenligt et flertal af lærerene, der 
egentligt er mere traditionelt akademisk orienteret og som nok, inderst inde i deres hjerter mener, at det drejer sig om, at 
tilegne sig et fag." (App. Knud Illeris, 27:05). 
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6. Conclusion 
The analysis of these five themes has emphasised some of the major issues that the 
students experience while working with project work at RU. Although different in nature, 
these problems all lead to the issue of uncertainty.  
 
Uncertainty 
Looking at the results of the analysis of our interviews, there are clear connections to our 
own motivation for choosing to investigate to which extent RU students understand project 
work to be beneficial. We felt frustrated with project work and insecure about where it was 
leading us, and found traces of the same feelings in our interview subjects. But as we 
investigated the concepts behind the educational methods, we found that it was not a 
coincidental feeling.  
Project work at RU has not been drastically changed since its implementation in 1972. 
This stands in contrast to the way it is commonly viewed and understood. The status of RU 
students, who mainly learn through project work, changed from being labelled “Marxist 
freedom fighters” to “the labour market’s favourites”. Whatever has been said about these 
students there is no doubt about that it was SAID. How does the above-explored theme of 
uncertainty among the students fit into the picture of the independent, critically thinking, 
problem solver with professional commitment and overview?  
Our analysis of the themes, combined with our examination of the pedagogical concepts 
show that there are several factors involved in project work at RU, that leave the student – 
and some supervisors – with a lack of certainty, concerning how project work is supposed 
to function as an educational method and what results it will bring. The students are 
concerned with not being able to put words on what they are learning at RU, whether they 
will become experts and subsequently how they will market themselves on the labour 
market once they are done. They find it difficult to work with problem oriented project work, 
when they have no prior knowledge of it, and they see difficulties in working with some 
supervisors, who seem to be uncertain about the method of problem oriented project work. 
Various students, who struggle with the above mentioned problems, even doubt their 
choice of studying Roskilde University.  
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Throughout the course of this project we discovered that the theory behind project work at 
RU offers a good basis for innovative and modern education. Our empirical research 
showed that students generally agree. But two factors become decisive here; first of all, 
accumulative learning, as a basis for project work at RU demands a student, who is willing 
to be challenged.  Second, problem oriented project work is not the primary working 
method of most educational institutions and students coming to RU do not get enough 
opportunities to prepare for a study like this.  
Conclusively, when examining the students' experiences of project work at RU it becomes 
apparent that uncertainty is the main fallacy. The cardinal question, which we asked in the 
beginning of this project, was to which extent the students experience project work as 
beneficial despite its obstacles. The students do find project work to be beneficial, but they 
cannot say exactly to which extent, as they do not feel certain about its methods and 
results. So when we originally set out to find clear answers concerning how much the 
students value project work at RU, we instead found that in this case the lack of clear 
answers was in fact the problem!  
 
Our investigations led to the following conclusion: the students that we interviewed had a 
positive attitude towards project work, but they were not able to reflect on it in a way, which 
gave them the satisfaction of knowing what they are doing and what they learn. 
In order to optimise the effects of project work the student needs to be given the 
opportunity to recapitulate and reorganize the main arguments and conclusions of the 
project, he/she worked on.  
 
We can conclude that the major problems are not connected to the pedagogical concepts 
of exemplarity, interdisciplinarity, student participation and problem orientation, the way in 
which they are implemented at RU or how they interact with the students of today. Instead 
we found the problem to be with the students’ understanding of project work. The students 
need a reflection on project work that will allow them to appreciate how beneficial project 
work can be. This reflection should remove most of the students’ uncertainty about the 
value of project work, since it is a way to put words on the students' experiences with the 
method. Reflection, as a possible solution for the problems presented in chapter five, 
would provide the self-dependent RU student with an overview of his/her personally 
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designed education. Such an overview eases the decisions and choices the student is 
confronted with throughout his/her education. It is this reflection that we believe is missing 
at RU.  
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7. A suggestion for including a reflection seminar in the project 
work process 
7.1. Reflection at RU 
Our conclusion ended with an argument for the need of reflection. This argument 
answered our cardinal question. But it also gave us an opportunity to act on the insight, 
which we have gained on the students' problems with the process of project work. 
The reflection is an important part of the learning process and it is necessary for the 
student to get a full understanding and overview of his/her personally designed education. 
At RU a lot of initiative is taken, in order to make information about project work available 
to the students. The Students Council (Studenterrådet) has published a paper called "The 
Reality of Project Work", Arno Kaae has just recently written a pamphlet about the same 
topic and other books and material are available. There are also more practical initiatives 
existing. In our own house, House 3.1.1, it has so far been a tradition that each semester 
ends with a "Café Utopia", where project work, among other things, is discussed and 
reflected on. Throughout the many houses and institutions of RU there are most likely 
many other similar initiatives, which are meant to support the students’ understanding of 
the working method. 
 
The transmission of this information is however problematic, at least based on the 
information we have received, and the way we ourselves have experienced it. Written 
information can support the reflection process, but cannot substitute the actual reflection 
over a group's specific project. This has to be done actively by the students in the group 
and preferably with the supervisor present. 
An initiative like our Café Utopia is good, but has several disadvantages. First of all, it is 
placed right after the project has been handed in and before the exam. At this point the 
student is still very much in the middle of the project work and it is difficult to reflect on 
something that is not complete. Secondly, it is a voluntary activity placed at a point where 
students have just handed in both project and course essays, and many prefer to simply 
relax from university work. 
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We see the reflection process as something that should be naturally included into the fixed 
semester structure, placed at a point in time where the student has finished the project, 
and before he/she has started the next semester. The group formation process, which is 
the starting point of every semester, would thus be an ideal occasion for a reflection 
seminar. 
 
Therefore we would like to suggest that our house performs such a reflection process at 
the group formation in the beginning of our 3rd semester (fall 2007). 
7.2. The suggestion 
The reflection seminar should be placed at the first day of the group formation process. 
We see the reflection seminar as an activity for the entire house and not as a presentation 
of our project. We would like to involve both Lars Axel Petersen, because of his position as 
house coordinator, and e.g. Arno Kaae or our supervisor Leif Emil Hansen who are 
pedagogical representative and specialists in the field of project work. We suggest, 
however that the reflection seminar is conducted by us, since we believe the students will 
be motivated and will become open to the idea, when fellow students transmit it. 
 
Based on the schedule for our 2nd semester group formation process, we have the 
following suggestion for how to put this idea into action. We suggest putting the reflection 
seminar in between the house coordinators introduction of the new semester and the 
presentation of the supervisors’ project proposals.  
 
Hereafter the proposed agenda for the reflection seminar: 
1. The opening of the new semester by the house coordinator. The house coordinator 
introduces the reflection seminar.  
2. The 2nd semester Group 17 presents the reasons and argumentation for a reflection 
seminar. 
3. Group 17 will present a way for the groups to work with reflection. 
4. Students will gather in their old 2nd semester groups and prepare a small presentation 
based on the following questions (these questions, including how to work with them is 
presented to the students in point 3): 
a. How did your project fit in the framework of the humanities? 
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b. What academic disciplines did you work with in your project? 
i. How did they relate to each other? 
ii. Why was an interdisciplinary approach useful? 
c. What was your main problem? 
i. How did your argue towards a solution? 
ii. Which theories did you use in this argumentation? 
iii. What conflicts did you experience among the members of the group when 
choosing the arguments and theories used in the solution of your problem? 
d. What relevance did the problem you worked with have 
i. For you, personally? 
ii. In a societal context? 
5. At a fixed time in the program, the groups get together with their old 2nd semester 
opponent groups and discuss their presentations with each other. 
6. Group 17 sums up the reflection seminar 
a. Why does reflection matter? 
b. How can the reflection continue throughout the 3rd semester during your new 
projects? 
c. How reflection is important for you as a RU student when you are tailoring your 
personal education profile. 
 
Once the reflection seminar is over, the group formation process will continue as usual.  
 
We elaborate our reasoning for choosing those specific questions to ask in the following 
way. 
 
1. Why ask about the project in the framework of the humanities?  
This is in order to allow the student to reflect on the semester theme and make arguments 
for why the project is representative of that same theme. 
 
2.  Why ask about what academic disciplines you worked with in your project? 
Reflecting on the disciplines used in the project work is necessary in order to understand 
and value the importance of the interdisciplinary approach.  
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3. Why ask about what the main problems were? 
A recapitulation of which problem the group solved and how they did it provides clarity for 
the approach they chose for their work and lets them reflect on the problem oriented work 
method. 
 
4. Why ask about what relevance the problem you worked with had?  
On the one side the student should be aware that he/she chose the problem personally 
and thereby should get the opportunity to reflect over his personal interests. This is giving 
him/her the chance to be conscious of the direction he/she is taking his/her education. On 
the other side, a reflection on the problem's societal relevance makes the student aware of 
the role of science in reality. It also gives the student a possibility to understand how 
his/her project is exemplary (in Oscar Negt's version of exemplarity). 
 
 
The above is our suggestion for a reflection seminar to be carried out at House 3.1.1's 3rd 
semester opening. As we have already mentioned, we want to prepare and put this 
happening into action in close cooperation with our house coordinator and hopefully a 
pedagogical representative. This project was our inspirational source and the reason for 
our suggestion, but the successful execution of this reflection seminar requires a new work 
process that is not within the scoop of this project. We, however, commit ourselves to this 
experiment, and we hope that others will join in. 
 
We will end this suggestion with an initiative email, which we will send at the same time as 
we hand in our project.   
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Beginning of initiative email 
 
To: Lars Axel Petersen 
Cc: Arno Kaae, Leif Emil Hansen and Ernst Schraube 
Subject: Initiative for implementing a reflection seminar at the 3rd semester group 
formation process (Fall 2007) 
 
Dear Lars Axel Petersen 
 
We in group 17 are writing you to inform you about our wishes and intentions to implement 
a reflection seminar as part of our 3rd semester group formation process. 
 
During this semester we wrote a project, where we analysed the concept of project work 
and the students’ understanding of this concept. We conducted focus group interviews, 
including students from our own house. We talked to several scholars within the field of 
educational studies, who have gained expertise with project work through many years, and 
we studied the theory behind project work.  
After a thorough analysis we were able to conclude that these students did not feel 
confident about the working method of project work. Project work was experienced as 
something very giving, which the students felt they learned a lot from. But we found five 
repetitive themes in our analysis, which all had their roots in a general sense of uncertainty. 
When the students were asked about project work, they had a hard time putting exact 
words on the benefits of project work, and it was even harder for them to defend project 
work as an academic working method. 
 
In our project we did not question the theory of project work, but we emphasised the 
students’ lack of knowledge of project work, and thereby what they are doing. We believe 
that an optimisation of the students’ experiences with project work can be archived through 
giving them the opportunity to reflect thoroughly.  
 
As a product of our project we have come up with a concrete suggestion for such a 
reflection seminar (please see the attached document).  
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We will also make sure to give you a complete copy of our project once it has been printed. 
 
In order to realize our idea we ask you, as house coordinator of our house, to consider our 
suggestion and hope that you will assist us in making this experiment happen. 
 
We will set up a meeting with all interested parties (we are hoping that Arno Kaae and/or 
Leif Emil Hansen can participate) and will contact you with details thereof at a later time. 
 
For now we ask you to read and consider our proposal. Feel free to give us any 
preliminary feedback that you might have. 
 
Thank you in advance.  
Best regards,  
Group 17 of House 3.1.1: Ane Larsen, Emilie Fuglsang, Jacob Hicks, Thomas Eder and  
Rasmus Grunnet 
 
End of initiative email 
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8. Our group process 
The motivation to do this project was very high from the beginning. We wanted to write this 
project, and we wanted to write it with each other – in short the conditions were optimal. 
From the beginning of our working process we were very honest with each other, in terms 
of what we wanted out of this project, but more importantly what our values and 
expectations were towards our working process. We all reviewed, what we liked and 
disliked from our own previous experience with problem oriented project work, with the 
wish to in-better ourselves this semester.  
Much time was spent on the problem formulation and cardinal question. Like many other 
projects ours could have gone in hundreds of different directions, therefore it craved 
several group discussions, to agree upon and concretise precisely how we wanted to 
approach this project. 
Prior to the problem definition seminar we built up a table of contents, in retrospect 
something that we benefited greatly from since it provided us with an overview early on in 
terms of what needed to get done. It was clear from the beginning that we wanted to do 
qualitative research and conduct focus group interviews, but prior to this it craved us 
having a solid foundation in matters, which we wished to discuss with our interview 
subjects. Therefore our writing process started early. Logically we discovered that we all 
had different writing styles – an important factor to mention here is that we had three 
different cultures and nationalities represented in our group. Again we see it as a huge 
advantage to start the writing process early. In this way each group member can get used 
to the fact that writing styles vary, and that this can be viewed as something positive. 
Certain criteria in terms of writing style must adapt a collective standard, but once this 
standard is agreed upon and set, and differences have been accepted as something 
positive, the writing process can proceed with limited obstacles.  
A large portion of our project was spent on collecting empirical data, primarily through 
interviews. At times we were short handed of group members and subjects to interview, a 
more detailed explanation can be found in our methodology section. At times this provided 
a sense of uncertainty – which we all agree is healthy, in many ways, but overall we kept 
our sprits high and had faith in our material and abilities as researchers.  
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An extensive process of analysis and the completion of this project followed the collection 
of our empirical data.  
 
 
All in all most of us feel we have learned from several of our mistakes last year and have 
tried not to repeat any of these mistakes this time around. We were very diligent in terms 
of meeting with each other almost every week twice. This keeps the moral high, and keeps 
each group member conscious in terms of periodically knowing where the project stands. It 
was a group where each member was very opinionated, and as a result several group 
meetings seemed long and tedious. But eventually a certain respect towards our 
differences was established and as previously mentioned, we tried to use our differences 
to our advantage. All in all our working process has been hard, tedious, uncertain but even 
more so exciting, full of new knowledge, experience and growth and was completed with a 
particularly high work ethic and a feeling of achievement.        
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Appendix 
 
Appendix 1: List of digitally recorded interviews 
 
The following is detailed information on all of our digital files recorded throughout this 
project. They will be listed in the chronological order one can find them in the included 
DVD.  
 
1. 
Title: H.I.B focus group interview 
Length: 1:43:26  
Date conducted: April 2. 2007 from 10:30 to12:00 am. 
Interviewers: Hicks, Jacob; Larsen, Ane 
Interviewees: Michael, Casper, Judith, Mia, Anne Katrine, Bjørn  
 
2.  
Title: Educational Studies focus group interview 
Length: 1:34:44 
Date conducted: April 13. 2007 from 1:00 to 2:30 pm.  
Interviewers: Hicks, Jacob; Eder, Thomas. 
Interviewees: Anders, Marianne, Morten. 
  
3.  
Title: Knud Illeris Interview 
Length: 0:51:57 (due to technical difficulties some of this interviewed was not recorded) 
Date conducted: April 27. 2007 from 9:30 to 10:30 am.  
Interviewers: Grunnet, Rasmus; Fuglsang, Emilie.  
Interviewee: Professor; Illeris, Knud  
 
4.  
Title: Lars Ulriksen Interview 
Length: 0:52:17 
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Date conducted: April 30. 2007 from 4:00 to 5:00 pm.  
Interviewers: Larsen, Ane; Eder, Thomas  
Interviewee: Lector; Ulriksen, Lars  
 
5. 
Title: Poul Holm Interview 
Length: 1:01:30  
Date conducted: May 7. 2007 from 9:00 to 10:00 am.  
Interviewers: Fuglsang, Emilie; Eder, Thomas; Grunnet, Rasmus 
Interviewee: Chancellor; Holm, Poul  
 
6. 
Title: Arno Kaae Interview  
Length: 1:34:51 
Date conducted: May 7. 2007 from 1:00 to 2:30 pm.  
Interviewers: Grunnet, Rasmus; Hicks, Jacob 
Interviewee: Pedagogical Consultant; Kaae, Arno   
 
7. 
Title: Student counselor interview  
Length: 0:28:19 
Date conducted: March 26. 2007 10:00 to 10.30 am. 
Interviewers: Larsen, Ane; Eder, Thomas  
Interviewee: Representative of student counseling office. 
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Appendix 2: Focus group interview questions  
 
In English:  
 
1. Open question 
• What is university to you? (what do you expect from a university) 
• What was your motivation for starting at Roskilde university, what where you 
doubting? 
• What makes you frustrated/ what are you pleased by? 
• RUC’s strength/weakness?  
• What impression did you have before you actually started at RU and how is it in 
accordance with your experience now? 
• What is your opinion towards the basic structure 
• Would you write down what you think project work consists of for you? 
• What do you think the purpose of doing project work is?  
 
 
2. Presentation of the concepts 
• Regardless of your knowledge of these terms, to what extend can you recognize 
their   function in your project work experiences so far, at RUC?  
• Do you think that you’ve got the opportunity to chouse how much you  learn to set 
the bar? 
• Is it a blessing or a burden that you have the choice of subject matter 
• To which extend do you think you have the opportunity to study according to your 
own interests  
• How do these concepts work for you? Why? Why not? 
 
3. Concrete questions 
• According to the educational structure at RUC, 50% of your education is done 
through project work. How does/doesn't this satisfy your personal requirements for 
your study?  
• Would you prefer this to be different? How?                   
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• Throughout your time as a RUC-student, what has been difficult?(ask separately) 
• What qualifications do you hope to get out of your education? 
• Despite the attributes of freedom the educational methods come with a lot of duties; 
like endurance, responsibility, choice making, active participation and the ability of 
self motivation 
• How do you function in accordance within the fames of these duties set? 
• Do you like or dislike the fact that you’ve got to study 2 subjects.  
• do you think that this fact, results in that we don’t become experts in the subjects 
you are studying 
 
 
In Danish:  
Åbne spørgsmål  
• Hvad er et universitet for dig? (Hvad forventer du af universitetet)? 
• Hvad var jeres motivation for at starte på Roskilde Universitet, var der nogen ting I 
tvivlede på med hensyn til at starte på RUC? 
• Hvilke nogle ting på RUC er i tilfredse med og hvilke nogen ting er I frustrerede over? 
• (I samme dur) hvad betragter I som RUC’s styrker og svagheder? 
• Hvilken forestilling af RUC havde du inden du startede og hvordan stemmer den 
overens med din hidtil erfaring med RUC? 
• Hvad synes I om RUC’s Basis struktur? 
• Vi vil nu bede jer om at skrive hvad i tror projektarbejde består af? 
• Hvad tror I så formålet med projektarbejde er?  
 
Præsentation af koncepterne: 
• (På tværs af jeres viden og begreberne,) I hvilken udstrækning kan du/I genkende 
deres funktion i din/jeres erfaring med projekt arbejde på RUC hidtil? 
• Oplever i det sådan at, i selv lægger rammerne for hvor meget i vil lære på RUC?  
• Oplever I det som en fordel eller en ulempe at I har et valg med hensyn til fagligt 
indhold af projektet? 
• I hvilket udstrækning mener i at man kan læse efter egen interesse? 
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• Hvordan fungere disse koncepter for jer? I så fald hvorfor fungerer de godt og 
hvorfor fungerer andre ikke så godt? 
 
Konkrete Spørgsmål: 
• Ifølge uddannelses strukturen på RUC består 50 % er din uddannelse af projekt 
arbejde. Imødekommer sådan en struktur jeres egne forventninger for jeres 
uddannelse? 
• Vil i fortrække at dette var anderledes? Og i så fald hvordan? 
• Hvad synes i har været svært ved at læse på RUC?(spørge hver enkelt)Hvilke 
nogen kvalifikationer håber i at få ud af jeres uddannelse på RUC? 
• På tværs af at undervisningsmetoderne på RUC giver en hvis frihed så følger 
der mange andre ting med metoderne så som; udholdenhed, ansvar, 
beslutningstagen, aktiv deltagelse og evne til at motivere sig selv.  
- Hvordan fungerer du/I indenfor sådanne nogen rammer? 
- Kan i lide eller ikke lide at man som udgangspunkt skal vælge to fag på 
overbygningen? 
- Mener i at dette resulterer i at man ikke bliver ekspert inde for ens fagligt 
område? 
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Appendix 3: Interview guide for focus group interviews 
 
A discussion on learning at RUC 
- Interview Guide 
Project work is the dominant method for studying at RUC. It is made up 
of five pedagogical concepts. 
 
Here we present them to you, and ask of you to consider the 
following: 
- Have you heard of these concepts before? Do you believe that you 
have been sufficiently introduced to these concepts at RUC? 
- Regardless of your knowledge of these terms, to what extend can 
you recognize their function in your project work experiences so far 
at RUC? 
- Below they are described in their ideal capacity – how serious a gap 
do you consider there to be between the descriptions of these 
concepts as presented here and the way project work actually work 
at RUC? 
- According to the educational structure at RUC, 50% of your 
education is done through project work. How does/doesn't this 
satisfy your personal requirements to your study? Would you prefer 
the structure at RUC to be different? How? 
 
EXEMPLARITY: 
Exemplarity is the attempt to solve the problem of subject matter 
abundance: Too much knowledge exists within one particular field 
and the traditional method of becoming an expert by learning it all 
is no longer possible. Exemplarity exists in two forms: 
1) The Reflection Thesis: by studying one example a student 
gains knowledge of the entire field. 
2) The Societal Thesis: by looking at one specific problem with 
societal relevance the student will gain general knowledge of 
society. 
To sum it up: one example should represent the entire academic 
field, which you are studying into. 
 
STUDENT PARTICIPATION: 
The purpose of student participation – also known as participant 
direction – is three-fold: 
- To create a debate between teacher and students as 
opposed to a traditional one-way monologue, where the 
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teacher projects old, static knowledge onto the passive 
students. 
- In the debate a forum of several perspectives is created, 
which provides new views on existing knowledge. 
- When students are active in their own education it gives 
them a new role as responsible participants. 
 
PROBLEM ORIENTATION: 
The concept of problem orientation consists of two equally 
important parts: 
1) Defining the problem based on two criteria: 
- The problem accepted as being relevant and interesting to 
the students by the students (the subjective relevance) 
- The problem accepted as having relevance to the 
understanding of society by the students and the supervisor 
(the objective relevance) 
 
2) The orientation of your work is then put on this real problem, 
and not on specific theories. The theories are involved in order to 
solve the problem and not vice versa.  
 
INTERDISCIPLINARITY: 
The essence of interdisciplinary is to gain a broader understanding 
of one single problem. Interdisciplinary is the result of the 
recognition that modern day problems are solved in the most 
beneficial and fruitful way, when studied from more than one 
academic perspective. 
 
PROJECT WORK  
Project work as it is practiced at RUC is the method that combines 
the four concepts mentioned above, and, in most cases includes 
group work. 
 
When combined, the concepts are intertwined: 
- Problem orientation actively encourages 
Interdisciplinary. 
- Problem orientation supports exemplarity, as they both 
focus on the awareness of the problem’s relevance to society. 
- Exemplarity supports student participation by 
emphasizing the student’s active role in choosing the 
problem. 
- Student participation and interdisciplinary put together 
create a multitude of perspectives within the academic world. 
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Appendix 4: Questions for Student Counsellor Interview 
 
 
• Have you been a student councillor at another university? 
 
• You are talking to students who need advice concerning there education everyday: 
Would you try to name the 3 typical questions student’s ask? 
 
• Do students according to your experience; feel that they don’t learn enough since 
the educational structure is different at RUC in they way that there is less traditional 
lectures?  
 
• How big a part of the questions you get are about problems connected to the group 
and project work process? 
 
• According to your own experience are these issues mostly connected to 
undergraduate or graduate students? 
 
•  Do you think that students miss more teacher based lectures?  
 
• Do you experience that, students in the bachelors and masters program feel 
confidant about what they are studying? 
 
• Interdisciplinary under all circumstances: experienced as a blessing or as a burden 
by the students? 
 
• What about the high amount of student participation? 
 
• Name the three good advices you would give to a student in his/her 4. semester, 
who is just about to finish his basic study program and who is totally frustrated 
because; he is not able to clearly grasp what it actually is he is writing about, wants 
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to cover 2 dimensions because he has to in order to fulfil the requirements, but 
doesn’t have enough material, and doesn’t feel like he has the energy to continue? 
 
 
 
 
 
 
